
 

713 
 

Evaluation of Grammar Consciousness Raising Tasks in English for Iraq 

for the 3
rd

 Intermediate Class 

Assist. Prof. Dr. Muayyad Naji Ahmed 

Ministry of Education / Open Educational College / Department of English 

muayyad_naji@yahoo.com 

Abstract 

English for Iraq (3
rd

 Intermediate) is supposed to be "essentially student-

centred, aiming to promote learning through meaningful individual and 

interactive tasks with conscious use of grammar'' (Oneil. This research aims to 

check this assumption by evaluating how the given tasks promote learning 

grammar through grammar consciousness-raising tasks. The researcher follows 

a descriptive analytical approach by listing and classifying the grammatical 

content of the Student's Book followed by an analysis of the rubric-wordings of 

the tasks given in both the student's book and the activity book.The results of the 

analysis indicate that the grammar content is listed in the Teacher's Book in 

order to inform both the teachers and the Supreme Examination Board of that 

content. The same content is listed in the Book Map of the Student's Book 

according to their order of appearance in the units so that the students become 

previously aware of that knowledge. Thus, the first principle of raising grammar 

consciousness is achieved. Secondly, there is no direct explicit reference to 

grammar in the Student's Book, thus, the second principle to let the students 

induce the function and be familiar with the rule has been achieved. Thirdly, 

none of the exercises in the Activity Book has directly made any reference to the 

use of the grammatical points. Those tasks are to a large extent coincide with the 

key criteria for designing language tasks; the primary focus is on meaning and 

there is some kind of information gap where learners can convey information, 

express their opinions and they can also rely on their own knowledge to 

complete the activity. Finally, the outcomes are previously defined and the 

language is used to achieve those outcomes.   The researcher concluded that 

English for Iraq, 3
rd

 Intermediate promotes learning English grammar through 

conscious raising tasks. 

Keywords: Teaching grammar, Conscious raising tasks, English for Iraq, 

Curriculum design, Evaluation. 
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 الولخص

ٍصف ٌٌٍعشاق )ٍُضَح ىاٌٍغح الإٔ وراب فٍ عشضها ٕهدُحِو ج اٌذساعُحدآِ اٌّفرشض أْ ذىىْ اٌّ   

ِهاَ فشدَح  وذهذف إًٌ ذعضَض اٌرعٍُ ِٓ خلاي ( ِرّشوضج زىي اٌطاٌة تشىً أعاعٍاٌثاٌث اٌّرىعط

هزا الافرشاض ِٓ واعٍ ٌٍمىاعذ. َهذف هزا اٌثسث إًٌ اٌرسمك ِٓ اعرخذاَ  َصازثهاذفاعٍُح راخ ِعًٕ 
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ّ  عض  خلاي ذمُُُ وُف ذ   ذثع ا .ٌٍطاٌة سفع اٌىعٍ إٌسىٌ ضَحاٌٍغح الأىٍُ ج ٌرعٍُ لىاعذعطاص اٌّهاَ اٌ

ٌة ِرثىعًا ترسًٍُ اٌثازث ٔهدًا ذسٍٍُُاً وصفُاً ِٓ خلاي عشد وذصُٕف اٌّسرىي إٌسىٌ ٌىراب اٌطا

ّ  ا ّٔطصُاغح  ٔرائح اٌرسًٍُ إًٌ أْ ِسرىي أظهشخ  .طإشج فٍ وً ِٓ وراب اٌطاٌة ووراب اٌعطاٌّهاَ اٌ

  ِ ّسرىي. ذُ تهزا اٌ لاِرسأاخٌ اٌٍدٕح اٌعٍُاو ذسعُٓلإتلاغ وً ِٓ اٌّ دًٌُ اٌّذسط ذسج فٍاٌمىاعذ 

ة عًٍ اٌظهىسها فٍ اٌىزذاخ زرً َصثر اٌطوراب اٌطاٌة وفماً ٌرشذُة  فهشط إدساج ٔفظ اٌّسرىي فٍ

ىخذ إشاسج ذُٔاً، لا شفع اٌىعٍ إٌسىٌ. ثاٌوتاٌراٌٍ، ذُ ذسمُك اٌّثذأ الأوي  ،دساَح ِغثمح تهزٖ اٌّعشفح

ة تاعرٕراج اٌٌغّاذ ٌٍطتااٌراٌٍ، ذُ ذسمُك اٌّثذأ اٌثأٍ َسح ِثاششج إًٌ اٌمىاعذ فٍ وراب اٌطاٌة، وتصش

تشىً ِثاشش إًٌ اعرخذاَ  ٕشاطش أٌ ِٓ اٌرّاسَٓ فٍ وراب اٌاٌىظُفح واٌرعشف عًٍ اٌماعذج. ثاٌثاً، ٌُ َش

زُث  ُش اٌشئُغُح ٌرصُُّ ِهاَ اٌٍغحاَذرىافك هزٖ اٌّهاَ إًٌ زذ وثُش ِع اٌّعوتزٌه  إٌسىَح ّىضىعاخاٌ

َٕصة اٌرشوُض الأعاعٍ عًٍ اٌّعًٕ وهٕان ٔىع ِٓ اٌفدىج )اٌساخح إًٌ ٔمً اٌّعٍىِاخ أو اٌرعثُش عٓ 

هٕان وأد اٌخاصح لإوّاي إٌشاط. أخُشًا،  َعرّذ عًٍ ِىاسدٖاٌرٍ ذذع اٌطاٌة  أو اعرٕراج اٌّعًٕ( سأٌ

وٌُظ  ذٍه إٌىاذحوىعٍُح ٌرسمُك  ذعًّ اٌٍغح وهى أْاٌٍغح  اَتىضىذ تخلاف اعرخذ جِسذد ىاذح ذعٍُٔ

ص عض  َ  ٍصف اٌثاٌث اٌّرىعط ٌ ٍُضَح ٌٍعشاقىاٌٍغح الإٔ وراب ص اٌثازث إًٌ أْـ  خٍ وغاَح فٍ زذ راذها(.

 .إٌسىٌ ٍُضَح ِٓ خلاي ِهاَ سفع اٌىعٍىُ لىاعذ اٌٍغح الإٔذعٍ  

 هح، اٌرمٍُُُُضَح ٌٍعشاق، ذصُُّ إٌّاىِهاَ سفع اٌىعٍ، اٌٍغح الإٔاعذ، ذذسَظ اٌمى الكلوات الوفتاحية:

Section One 

Introduction 

   1.1 The Statement of the Problem 

  By reviewing the evaluation studies and researches on the English language 

series 'English for Iraq', the researcher noticed that none of those studies took 

into consideration if the grammar is introduced through consciousness raising 

tasks. Those studies are as follows: 

1- Yasseen (2019: 230) called for amendments in the lesson period, the font 

size, the writing activities and the teaching method. 

2- Fayadh (2017: 99) concluded that ''the textbook gives the student a delightful 

learning experiences, the explanations and examples are clear, the skills are 

suitable, the new words are at the students' level, it helps students appreciate 

English as an international language to communicate with others, the content has 

a reasonably graded sequence, the grammar structures are understandable, and 

the writing exercises are adequate with clear instructions.''  

3- Krebt (2018:58) concluded that ''the teachers are satisfied with the following 

features of the textbook, namely, general appearance, design and illustrations, 

accompanying materials, social and cultural context, teaching method, practice 

and testing, and language content''  

4- Obaid et al. (2019: 98) summed up the conclusions by saying that ''this series 

of textbooks integrates culture in the materials, leading them to look like 
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tourist's guide books, with little space for learners to touch the foreign cultures 

particularly the targeted culture''.  

5- Abdul-Majeed and Naji (2022: 436) identified the problems referring to the 

class environment, parents participation, technology and textbooks availability. 

  However, only Kadhim (2019: 171) pinpointed that ''English for Iraq employs 

a task-based approach to teach grammar. This textbook provides opportunities to 

involve students in meaningful interactive tasks that enable them to use the 

target grammatical item while their focus is on meaning'', albeit the researcher 

did not shed light on grammar consciousness raising tasks.  

   On the other hand, O'Neill, et.al (2023: 17-25) explain in the Teacher's Book 

for the third intermediate class the teaching techniques and the procedures for 

teaching listening, speaking, vocabulary, reading and writing, but they do not 

explain how each point of grammar should be taught when that point appears in 

the lesson.  

Thus, this research is an attempt to fill this gap and to add a new investigation 

procedure to fulfil the aim. 

1.2 The Aim 

   The aim of this research is to evaluate the grammar consciousness raising 

tasks in English for Iraq, 3
rd

 Intermediate 2023. 

1.3 The Limits 

   The current research is limited to English for Iraq, 3
rd

 Intermediate, 2023, 

Garnet Publishing Ltd: UK.  

1.4 The Significance 

   The researcher thinks that the findings of this research would introduce a clear 

account on how the editors of 'English for Iraq' took into account the techniques 

of presenting grammar consciousness raising tasks in both the student's book 

and the activity book. 

1.5 The Procedures 

   The researcher carried out this research through the following procedures. 

1- Defining and identifying the outcomes of grammar consciousness-raising 

tasks by reviewing related literature and previous studies. 

2- Analysing English for Iraq, 3
rd

 Intermediate textbook 2023 to identify the 

grammatical points. 
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3- Classifying the rubrics used in presenting the tasks in the student's book and 

the activity book. 

4- Reviewing the Teacher's Book to check how those tasks are supposed to be 

taught. 

5- Drawing conclusions in the light of the criteria of grammar consciousness 

raising tasks. 

Section Two 

The Theoretical Background 

2.1 Defining Grammar Consciousness Raising Tasks 

   ''Raising consciousness is an approach that aims to help students to be aware 

of the determined features; its main idea is to make students notice something 

that they might not notice on their own, which will help them develop analytical 

skills'' (Roza, 2014: 3). Conscious Raising Tasks are those tasks that are 

''designed to assist learners to notice and understand grammar features by 

developing explicit knowledge of the features through concept forming in 

orientation'' (Ellis, 2002: 162). To put this definition into practice, samples of 

language date are provided first to help learners notice how grammar rules work 

in situation. This sort of understanding or undertaking is a process of conscious-

raising. 

   In order to inductively develop students' knowledge of the rule, Herron and 

Tomasello (1992) stated that the course must involve students in a meaningful 

situation constructed to let them notice the target point. Schmidt (1993: 217) 

suggested that, for the noticing hypothesis to work effectively, ''the target forms 

should be presented in the input so that they are more likely to be noticed by the 

students.'' In consciousness raising tasks for teaching grammar, Moradkhan and 

Sohrabian (2009: 58) explained that, ''the students are presented with language 

data which challenge them to re-think and restructure their existing mental 

grammar.'' Ellis (2002: 168) previously asserted this idea by saying that this way 

can develop declarative (knowledge about something) rather than procedural 

(the ability to do things) knowledge of grammar. The declarative knowledge 

helps the students to identify how the grammar structure works in 

communication. (Pasternak and Baily, 2004: 157) 

   It is worth noting that raising conscious ''does not necessarily require an 

immediate correct production of the grammar since the beginning, but it serves 

as a preparation phase where students become aware of the targeted structure 

and its communicative functions'' (Idek, et.al, 2013: 114). This idea coincides 

with, as the researcher concludes, the interpretation that is given by Hudson's 
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(2016) diagram which shows how those tasks induce grammar competence as in 

the figure below: 

   Pedagogically speaking, Ellis (2002) specified the principles to follow for 

implementing consciousness raising tasks in the following order; ''present one 

grammar point at a time, exemplify the use of that point, ask the learners to 

describe the rule by themselves, and focus more on the meaning of the grammar 

structure than on the form or its rule''. However, the implementing procedures 

need to be clearly illustrated. Therefore, the researcher adopts Widodo's (2006) 

steps that he developed to achieve consciousness raising and to help students 

become aware of grammar use, namely; ''developing the students' knowledge of 

the rule, inducing the function of the rule, familiarizing the students with the 

rule and using the rule through exercises''. 

2.2 The Positive Outcomes of Using Grammar Consciousness Raising Tasks 

   Abay (2021: 55) concluded that this approach had a positive effect on the 

writing performance of EFL learners. Moreover , those tasks, characterized by 

guided discovery of rules, may involve greater depth of processing which makes 

learners more autonomous by developing their analytical ability and encourages 

critical thinking.'' 

   Fatemipour et al. (2015: 9) concluded that ''learning grammar through raising 

consciousness is more effective than traditional approaches and that grammar 

consciousness raising is fruitful for the teachers. By applying this technique, the 
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teacher is not the source of knowledge anymore and he does not spend much 

time on grammar explanations''.  

Section Three 

Procedures 

3.1 The Grammar Content of English for Iraq, 3
rd

 Intermediate  

  O'Neill, et.al (2023: 9-13) listed alphabetically the grammatical content of 

English for Iraq (3
rd

 Intermediate) in the teacher's book as follows: 

Details Items No. 

- after be, -before nouns, possessive, comparative, 

superlative 

Adjectives 1 

- defining Adjective 

clauses 

2 

- of frequency, of manner Adverbs 3 

- of reason, of time (when + past + past), (when + past 

cont. + past) 

Adverbial 

clauses 

4 

- of location, of time, of place, of direction, of means Adverbial 

phrases 

5 

- First conditional Conditionals 6 

- and, as well as, but, or, so, because, then, now, first, 

next, after that, finally 

Conjunctions 

and linking 

words 

7 

- (a, an, the), no article, (some, any, a few, a little, a lot 

of, too many, too much) 
Determiners 8 

- after verbs, after How about Gerunds (-ing 

nouns) 

9 

- affirmatives in instructions, negative, in requests, with 

always, with never 
Imperatives 10 

- after want, would like Infinitives 11 

- be, do, have, have to, can, should, must, may/might Modals/ 

auxiliaries/ verbs 

12 

- singular countable, regular and irregular plural 

countable, uncountable 

Nouns 13 

- Present simple, Past simple, with modal can Passive coice 14 

- apostrophe s Possessives 15 

- location, time, direction/place, at the end of questions Prepositions 16 

- personal (subject/object), possessive, demonstrative, 

reflexive 

Pronouns 17 

- Apostrophe, Capital letters, Comma, Exclamation mark, 

Full stop, Question mark 

Punctuation 18 
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- Yes/No type, Wh-type Questions 19 

- Simple, Compound, Complex Sentences 20 

- Present simple/continuous/perfect, Past 

simple/continuous/habitual, Future (with will), 

continuous  

Tenses 21 

- Imperatives, want + noun/pronoun + to + inf. Verb patterns 22 

  The aim behind introducing this list in the Teacher's Book is to inform both the 

teachers and the Supreme Examination Board in the Ministry of Education of 

the grammatical content of the textbook. The same content is listed in the book 

map of the Student's Book according to their order of appearance in units so that 

the students become aware of that knowledge as the first principle of grammar 

consciousness raising. 

 3.2 Rubric-wording Analysis 

   From the Student's Book (O'Neill, et.al. 2023: 18-29), the researcher chose 

(Unit 2) as a sample for the purpose of rubric-wording analysis as shown in the 

table below to check if there is any explicit reference to grammar. 

 

Rubrics Grammar Lesson and 

Title 

A- Read the advertisement.  

- Name all the activities in the photographs. 

- Which of the activities would you like to do? Tell 

your partner why. 

B- Read the advertisement again. Which statements are 

true? 

C- Listen to Reema talking about her perfect holiday. 

Tick the activities she enjoys. 

D- Think about your likes and dislikes. Discuss your 

perfect holiday with your partner. 

Verbs of 

like and 

dislike + 

gerund 

1 

A Perfect 

Holiday 

 

A- Listen. Where do the boys decide to go?  

B- What would you like to do at the weekend? Discuss 

with your partner. 

Language 

of 

suggestions 

and 

preferences 

2 

Spare Time 

A- Match each book with a type in the box. Past simple 

for 

narrative 

(including 

passive) 

3 

My 

Favourite 

Kind of 

Book 

A- Some students are interviewing Lucy. Match the Present 4 
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questions and the answers. 

B- Practise saying the interview with your partner. 

C- Write three more questions to ask Lucy. 

D- Listen to the interview. Do the students ask any of 

your questions? 

simple and 

past simple 

Work or 

Play? 

A- Listen to the conversations. Then practise in pairs. 

B- Ask and answer with your partner about a film you 

have seen recently. 

- Past 

simple 

- 

Adjectives 

- Use of 

ellipsis in 

sentences 

5 

Two 

Conversati

ons 

A- What kind of TV show do you think the article is 

about? 

B- Read the article. Match sentences with photographs. 

Compound 

and 

complex 

sentences 

6 

A TV 

Comedy 

A- Read the emails and the advertisements and answer 

your teacher's questions about the two events. 

B- Study the dialogue below about the school 

graduation party. Role-play a similar dialogue about the 

circus. 

Language 

of inviting 

7 

Invitations 

---------------------------- ----- 8 

Fact File 

-------------------- ---------- 9 

Round up 

-------------- --------- 10 

Story Time 

     It can be noticed that no direct explicit reference to grammar appears in the 

Student's Book. Thus, the second principle of grammar consciousness raising 

tasks; namely, to let the students induce the function and be familiar with the 

rule is achieved. 

3.3 Tasks Analysis 

  In order to check how the grammar is dealt with through exercises, the 

researcher analysed the tasks of Unit Two in the Activity Book (O'Neill, et.al. 

2023: 22-39). The following table shows how the tasks are introduced. 

Tasks Grammar Lesson and 

Title 

1- Listen to Reema talk about her perfect holiday. 

Choose the correct words. 

2- Decide which verbs go with those words; write out 

the phrases. 

Verbs of 

like and 

dislike + 

gerund 

1 

A Perfect 

Holiday 
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3- Choose five phrases, and write complete sentences. 

4- Complete the table with the verbs in the box. 

5- Use the verbs in Exercise 4 to write your personal 

opinion on three holiday activities. 

1- Complete the sentences with the correct form (to go, 

go, going). 

2- Complete the conversation between Rasha and Sana 

with the words in the box. 

3- Ask and answer. 

- Student A: Make suggestions for the weekend. 

- Student B: You don't like any of the suggestions. 

Think of a good reply for each one. 

4- Now change roles. 

Language 

of 

suggestio

ns and 

preference

s 

2 

Spare Time 

1- Complete the article with the verbs in the box. 

2- Find the words in the word-search to describe each 

type of book in your Student's Book. 

3- Talk about your favourite book. Tell your partner 

why you like it. 

4- Answer the questions about your favourite book. 

Past 

simple for 

narrative 

(including 

passive) 

3 

My 

Favourite 

Kind of 

Book 

1- Put the words in the correct order to make questions. 

2- Listen and check. 

3- Correct the information that is wrong about Lucy. 

4- Find and correct the eight spelling mistakes.  

Present 

simple 

and past 

simple 

4 

Work or 

Play? 

1- Make notes about a book or a film you read or 

watched recently. 

2- Match the questions that have the same meaning. 

3- Cover the second column in Exercise 2. Can you 

remember the questions? 

4- Now cover the first column. Can you remember the 

questions? 

5- Write questions to complete the conversation below. 

Use the past simple. 

6- Write three questions about a film you saw recently. 

Write your answers. 

- Past 

simple 

- 

Adjective

s 

- Use of 

ellipsis in 

sentences 

5 

Two 

Conversatio

ns 

1- Answer the questions. Write short answers. 

2- Read the Lucy's article and match the beginning and 

ending of each sentence. 

3- Complete the sentences about Lucy's TV show with 

the present simple form of the verbs in the box. 

4- Write the story from Exercise 2 in the past simple.  

Compoun

d and 

complex 

sentences 

6 

A TV 

Comedy 

1- Look at the advertisement. Complete the table about 

the events. 

2- Complete with words in the box. 

Language 

of inviting 

7 

Invitations 
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3- Think of an event you would like to go to. Complete 

the table below with information about the event. 

4- Write an email inviting a friend to visit the event in 

Exercise 3. Use the emails in your Student's Book to 

help you. 

----------- -------- 8 

Fact File 

----------- ---------- 9 

Round up 

----------- ---------- 10 

Story Time 

   None of the above exercises directly makes any reference to the use of the 

grammatical points. Those tasks coincide to a large extent with what Ellis and 

Shintani (2013:135) consider as the key criteria for designing language tasks; 

- The focus is on how to convey meaning. 

- There is an information gap as there is a need to convey information or to 

express an opinion. 

- Students have their own resources that they use to complete the activity. 

- There is a clearly defined outcome and the language is the means for achieving 

the outcome.  

These criteria discriminate language tasks from situational grammar exercises. 

   Furthermore, the tasks given in both the student' book and the activity book 

involve listing, ordering and sorting, comparing, problem-solving, sharing 

personal experiences, and creative, thus they prove that English for Iraq, 3
rd

 

Intermediate is a task-based course.   

     To further check how those tasks raise grammar consciousness learning, the 

researcher compared them to the characteristics stated in the theoretical 

background of this research and it is found out that they all begin with raising 

grammar learning conscious and ends with developing grammar competence. 

3.4 Grammar and Function Reference 

   It is worth saying that there is an appendix entitled 'Grammar and Function 

Reference' in the Student's Book to explain in detail the form(s) and use(s) of 

each grammatical point. As an example from Unit One, 'it has' and 'it doesn't 

have' are explained as follows. (O'Neill et.al, 2023: 111-17)  

Form 

It doesn't have an information desk. It has a lift. 
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It doesn't have any escalators. It has lots of plants. 

Use 

We use it has and it doesn't have to talk about possessions or things that are 

present in a place or area. 

When the sentence is affirmative, we use It has + a/an + singular noun. 

It has a car park. 

It has an information desk. 

In the plural, we use It has + plural noun. If we know the exact number, we can 

say the number. If we don't know the exact number, we can use lots of. 

It has one hundred parking places. 

It has lots of parking places. 

When the sentence is negative, we use It doesn't have + a/an + singular noun. 

We use It doesn't have any with plural nouns. 

It doesn't have a supermarket. 

It doesn't have any computer shops. 

  This appendix helps students have clear understanding of the language 

grammar and functions presented in the course and thus reinforce their grammar 

competence away from practising the language learning experiences. 

Section Four 

Conclusions, Recommendations and Suggestions 

  4.1 Conclusions 

   The researcher concluded that the language tasks of English for Iraq for the 

third intermediate class coincide with the key criteria for designing language 

tasks that focus on meaning, gap filling, grammar consciousness raising and 

student-centred which aim to promote learning through meaningful individual 

and interactive tasks with conscious use of grammar. The findings of this 

research validate what O'neill, et al. (2023: 15) stated that ''students can acquire 

a great deal of language without having it formally taught. When they use 

English naturally in the classroom, they will acquire it.'' 

4.2 Recommendations 

    In the light of the findings of this research, the researcher recommends that 

the teachers of English should follow the techniques of teaching grammar 
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through conscious raising tasks and the students should be aware from the 

beginning of the grammatical knowledge, they induce the function and to be 

familiar with the rule, they use the rule through exercises that let learners use the 

language they need for genuine communication, while still considering the 

general form of language (grammar and context, etc.). 

   On the other hand, teacher training courses should take into account 

introducing samples of those kinds of tasks as given in the textbook when 

editing training hand-outs which develop language by doing or to adopt Garnet 

Education Training Manual. 

4.3 Suggestions 

   The researcher suggests that further investigation researches are to be carried 

out to evaluate English for Iraq textbooks in order to find out how those 

textbooks satisfy the demands of the communicative language teaching. 
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