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Abstract 

Teachinghasmaturedtothepointinrecentyearsthatitisnowseenasaprofessionthatprodu

ces 

itsownknowledgethatisessentialtothepractice.Teachersareincreasinglyviewedasintel

lectual actors rather than technicians, and specialist literature supports teaching as a 

career and acknowledges that teachers own a "knowledge base," or a collection of 

abilities that theyacquire while teaching. The present study tries to explore 

EFLteachers’ awareness of the types of 

knowledgetheyareinneedduringtheirprofession.Someofthesetypesofknowledgeare,c

ontent knowledge, pedagogical knowledge (PK), Pedagogical content knowledge 

(PCK), curriculum knowledge, knowledge of learners and their characteristics, 

knowledge of educational contexts, technological knowledge and so on. After 

shedding light on various models of knowledge base, the researcher builds a 

questionnaire of (18) items. The questionnaire aims at exploring EFL 

teachers’awarenessofsuchtypesofknowledge.(82)EFLteachersparticipatedinthisstud

y.After analyzing results of the questionnaire the researcher gets an idea that EFL 

teachers do not recognize the types of the types of knowledge they in need for as 

EFLteachers. Also the present study concludes that EFL teachers are unable to see 

the differences between certain types of knowledge. Some recommendations are 

proposed by the researcher to make teachers bridge this gap. 

Key words:EFL teachers; Awareness; content knowledge, pedagogical content 

knowledge; curriculum knowledge; teachers’ knowledge. 

 

                                                     ChapterOne:Introduction 

 Introduction 

Dewey(1902) in (Liu et al, 2014: 682) asserts that teachingis aprocess that is farmore 

complex than the transference of knowledge from a teacher to learners. Teachers 

need to acquire and continuously update their knowledge to be and remain effective 

(Ulferts, 2021:16). 
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Onecrucial factorin determiningtheefficacyof education is teacherknowledge, which 

has been recognized as a crucial component of teacher cognition (Borg, 2006 in Lan, 

2020:1).Pineda(2002)claimsthatforalongtime,theideaofteachers'knowledgebasewas 

restrictedto their mastery of their subject matter, their application of pedagogical 

procedures, and their  

learningofthebasicskillsrequiredforteaching.However,otherimportantaspectsofteach

ing include the classroom setting, the students' physical and psychological 

characteristics, the 

   

instructors'personalandpracticalexperiences,theirreflectivepractices,andtheirresearc

hskills (Fandino, 2013:84). 

As a result, there is a lot of pressure on educators to broaden and deepen their 

knowledge in ordertobecomemoreproficientintheirday-to-

daywork,andonlegislatorsandpolicymakersto 

enhancethesupportsystemsthatalloweducatorstooversee 

classrooms,createlessonplans,and give students concise explanations. 

 ResearchQuestion 

To understand EFL teachers’ awareness of the types of knowledge that they should 

be aware of, the following research question has been formulated to guide this study: 

Towhatextent EFLteachersareawareoftheconstituentsoftheteachers’knowledgebase? 

 Aimsofthestudy 

Thepresentstudy 

aimsatestimatingEFLteachers’awarenessofthecomponentsofteachers’ knowledge 

base. 

 ValueoftheStudy 

Gaining an understanding of the intricacy of teachers' knowledge bases offers 

valuable insights 

intotheactivitiesoflanguageinstructorsaswellaspracticalinformationforimplementing

policies in professional development programs for teachers (Valencia, 

2009).Throughout the history of 

professionaldevelopmentinteachereducationprograms,helpinginstructorspreparefor

agenuine teachingenvironmenthasalwaysbeenvaluedand stressed(Akarsu 

&Kaya,2012).(Tajeddin & Bagherzadeh, 2021: 5) 

 Keywords 

EFLteachers 

TeachersofEnglishasaforeignlanguage(EFL)instructpupilsinthelanguageasatopic,bu

tthe 
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generalpublicdoesnotutilizeEnglishfordailyconversation.AsisthesituationinIraqisch

ools, 

studentsintheEFLenvironmentthereforehavelimitedchancestoutilizeEnglishbothwit

hinand outside of the classroom (Nguyen et al, 2023:91). 

Awareness 

According to Gafoor (2012) (in Jati: 2019:165), awareness is the degree of 

consciousness and is 

describedas"thestateorabilitytoperceive,tofeel,ortobeconsciousofevents,objects,orse

nsory patterns". 

  

Content knowledge 

This is the subject-matter expertise of EFL instructors, including their command of 

the English language and their understanding of its formal features, including 

grammar, phonology, and so forth (and sometimes culture). (Asl & colleagues, 2014: 

1601) 

PedagogicalContentKnowledge(PCK) 

refers to the ability of educators to connect the dots between curriculum and the most 

effective teaching methods within the framework of their daily lesson preparation 

and execution. Nguyen and colleagues, 2023:93–4) 

• Curricularknowledge 

Examples of the curriculum include the entire spectrum of programs designed to 

teach particular 

subjectsandtopicsataparticularlevel,thevarietyofinstructionalmaterialsassociatedwit

hthose programs, and the collection of characteristics that serve as both 

recommendations and disindications for the use of particular curriculum or program 

materials in particular situations (Schulman, 1986:10). 

ChapterTwo:TheoreticalBackground 

 Introduction 

Teachingisamultifacetedphenomenonthatinvolvesmanagingchallenges,targetcourse

s,oreven administration; maintaining classroom discipline; demonstrating affection 

and patience; being a good leader and facilitator; and being aware of the differences 

among students, their cultures, proficiency levels, intelligence levels, and needs 

(CESUR, 2019:1). 

Since"the target languageis both themedium ofinstruction and theobject 

oflearning,"teaching foreign languages is more complicated than teaching other 

subjects.As a result, teaching EFLis a complex activity with several facets that must 

meet the demands of its expanded duties (KUHLMAN & KNEŽEVIĆ, 2010:2). 
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Enhancing language competency, teaching in a variety of settings, conducting 

classroom-based 

research,havingaccesstoprofessionaldevelopment,andnetworkingarejustafewoftheo

bstacles 

thatEFLinstructorsmustbeabletohandle(González,2000).Theymustbeabletocombine

their understanding of language, pedagogy, learning theories, and educational 

situations to meet these obstacles.Additionally, as a result of standardisation, 

globalisation, and certification (Fandino, 2013:84). 

One of the main concerns in the context of teacher education is defining the 

knowledge base— the set of abilities a teacher must possess in order to teach.As 

previously said, for many 

decades,itwasthoughtthattheprecisesubjectwaswhattheteacherneededtoknowin 

orderto teach.However, in reality, a good teacher is more than just material 

(Fernandez, 2014:80). 

  

SinceEFLteachers'knowledgeisacomplexconstructthathassparkednumerousenquirie

sabout 

itsnature,components,complexity,andmethodsofdevelopment,ithasdrawnalotofatten

tionin research.Darling-

Hammond(2006)referstoitas"theblackboxoftheteachereducationprogram" (Troudi 

& Zayani, 2020: 6). 

By concentrating on the knowledge base of EFL instructors, we may get insight into 

the factors that influence their pedagogical choices and reflections on their 

behaviour. 

 WHATConstitutesanEFLTeachers’Knowledge? 

EFL teachers need to have a certain body of knowledge in order to teach with 

confidence.The primary subjects of debate in the literature continue to be the nature 

of this knowledge, its components, characteristics, and distinctiveness in producing 

EFL teachers.Rather than what a 

languageteachershouldknow,thedebatecentersonwhatbasicknowledgeis(Troudi,200

5).For instance, albeit not in chronological order, Pineda (2002) describes teachers' 

knowledge base as the core skills required for teaching and the use of pedagogical 

strategies.An alternate view of teachers'knowledge bases is offered byKaurYuen and 

Kaur(2011), who contendthat theyneed to include both pedagogical and subject 

knowledge.Additionally, Shulman (1987) considered 

theknowledgebaseofteacherstobeafundamentalunderstandingnecessaryforeffectivet

raining. Shulman argues in favor of a paradigm that links content, pedagogy, context, 
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and curriculum.In 

hisframework,Shulman(1987:8)separatestheprofessionalknowledgebaseofteachersi

ntotwo 

maincategories.Generalteacherknowledgeisthefirstandmaybebrokendownintofourty

pes: 

1 )comprehension of educational objectives, 2) comprehension of educational 

conditions, 3) general pedagogical expertise, and 4) comprehension of pupils.The 

second category of teacher knowledge is composed of three types of content 

knowledge: curricular knowledge, pedagogical content knowledge, and subject 

matter knowledge. 

Additionally,Day(1993)offeredaframeworkconsistingoffourknowledgedomains:1)

Content knowledge, which includes knowledge of pragmatic, semantic, 

phonological, syntactic, and cultural components3) Specific information about 

teaching FL, such grammar and language abilities, is found in pedagogic content 

knowledge; 4) support knowledge includes the strategies 

usedbylanguageinstructorstoteachandacquireFL;and5)pedagogicknowledgeinclude

slesson planning, classroom management, and other topics. 

Freeman and Johnson (1998) argue that the concept of a knowledge base for FL 

educators has to be reconsidered."This knowledge-base should include forms of 

knowledge representation that 

documentteacherlearningwithinthesocial,cultural,andinstitutionalcontextsinwhichit

occurs," according to Freeman and Johnson (1998). This means that the emphasis of 

the knowledge base should be on the instruction itself.Their framework is made up 

of teachers' pedagogical ideas 

aboutteaching,schoolsandeducationashistoricalandsocioculturalcontextsforteacherl

earning, and the teacher as a language instruction student.The role of the FL 

instructor in practice and activity is emphasized by this method (Troudi & Zayani, 

Emna, 2020: 6-7). 

Intermsofthekindsofknowledgethatteacherspossess,Shulmanwasanearlyresearcher(

1987). Teachers need to have the following knowledge: (1) subject matter expertise; 

(2) general 

pedagogicalknowledge,includingoverarchingprinciplesandstrategiesfororganizinga

nd 

  

managingaclassroomthatdonotdependonaspecificsubjectmatter;(3)curriculumknowl

edge, pertaining to the programs and materials used in the classroom; (4) 

pedagogical content 
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knowledge,whichisadistinctblendofsubjectmatterandpedagogyandisuniquetoteacher

s;(5) learner characteristics and community/cultural context knowledge; (6) 

knowledge of educational contexts, including community/cultural characteristics, 

district funding, and educational ends, purposes, and values, as well as their 

philosophical and historical context 

CHEN created another significant typology in 2003.After researching the literature 

both domestically and internationally, she divided TPK into six parts.Teachers' 

educational beliefs, self-knowledge, situational knowledge, critical reflection, 

impersonal knowledge, and strategic knowledge were among the six domains (Yu-

hong et al, 2013:485). 

FivetypesofTPKwereidentifiedbyElbaz(1983):(1)subjectmatterknowledge,whichin

cludes both the content of the discipline being taught and pertinent learning theories; 

(2) curriculum development knowledge, which deals with the planning of learning 

experiences and curriculum content; (3)instructional knowledge, which covers 

classroom management, routines, and student needs; (4) self-knowledge, which 

includes awareness of personal traits like personality, age, 

attitudes,values,beliefs,andindividualgoals;and(5)knowledgeoftheeducationalenvir

onment, which refers to the social structure of the school and the 

community.(Source: 485–486) 

Specifically regarding the classroom setting and instructors' thinking expression, Q. 

LI's (2010) categorization is as follows:(1) understanding of education in general; 

(2) understanding of 

context;(3)understandingofeducationalcontent;(4)understandingoflearners;(5)under

standing 

ofsubjectcontent;(6)personalbeliefsaboutsubjecteducation;(7)classreflection;(8) 

affect;(9) self-awareness; (10) personal beliefs about pedagogy for individuals; and 

(11) imitation., 486 

TheresearcherplanstouseShulman'sbodyofknowledgeasaspringboardforfurtherinves

tigation into the topic at hand, expanding upon it with information pertinent to the 

technical literacy required of EFL instructors. 

 Shulman’sdescriptionoftheknowledgebaseofteaching 

Althoughthereareseveralmodelsthatdescribeteachers'knowledgebases,Shulman'smo

delfrom thelate1980s is the most prominent(1987[17]; 1986[20]).Shulman 

separatedtheknowledge of teachers into seven groups: 

 General pedagogical knowledge Pedagogical knowledge (PK), according to 

Shulman 

(1986),isthewholeoftheteachingprocess,ortheartofteaching.Itcoversliteracyskills,les
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son planning and reflection, differentiated instruction and rigor, classroom 

management techniques like grouping students, creating rules, establishing routines, 

utilizing methods and strategies to improve learning environments, assessment, and 

feedback (Cherner & Smith, 2016 in Nguyen et al, 2013:93).It explains the 

understanding of classroom organization and management concepts and tactics that 

cut beyond topic area.includes knowledge of students and learning processes, 

basicteachingconcepts,classroommanagementstrategies,andtheoverallaimsandobjec

tivesof education (Fernandez:81). 

  

 Content knowledge (CK) Teachers that possess content knowledge (CK) are 

knowledgeableaboutthematerialthathastobetaughtorlearnt.Everyschoollevelhasapar

ticular set of material that must be addressed.(Koehler & Mishra, 2009 in Nguyen et 

al, 2013:93) 

AccordingtoShulman(1986),thisknowledgewouldencompassknowledgeofconcepts,t

heories, 

ideas,organizationalframeworks,knowledgeofevidenceandproof,andestablishedproc

essesand ways for creating such knowledge. 

It comprises the knowledge of subject matter and its organizingstructures. It Refers 

to the extent and organization of factual knowledge within the teacher's mind. 

 Pedagogical content knowledge (PCK) In the context of their daily lesson 

preparation and execution, instructors' understanding of how to integrate what to 

teach with how 

toteachitbestisknownaspedagogicalcontentknowledge,orPCK.Toputitanotherway,P

CK 

istheabilitytoimplementsuitableteachingstrategiesthatworkforavarietyoftopics,situat

ions, and students.(ibid., pp. 93–4) 

Itisanawarenessofhowcertainsubjects,problems,orconcernsarestructuredfor 

educationthat combines pedagogy with content.Shulman defined it as "that unique 

combination of pedagogy and content that is exclusively the domain of teachers, 

their own unique form of professional understanding" (1987, p. 8[17]).To 

understand how certain subjects or concerns might be 

organized,presented,andmodifiedtofitthevariousinterestsandskilllevelsoflearners,ite

ntails combining pedagogy with content. 

Thisrelatestothetechniqueoflanguageinstruction,orthemosteffectiveapproachtoconv

eyand learn the target language (in this case, English in the context of the current 

article).Richards (2011,p.6)definespedagogical-

contentknowledgeasinformationthatservesasafoundationfor 
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languageinstruction.Itisinformationthatmaybeusedinavarietyofwaystoaddressreal-

world 

problemsinlanguageinstructionandisderivedfromresearchonlanguageinstructionandl

earning (Asl et al, 2014:1601). 

Amongthe practical knowledge, the following groups might be identified: (1) subject 

matter; (2) general pedagogy; (3) student learningand concepts; (4) purposes; (5) 

curriculum and media; (6) representations and techniques; and (7) context.That was 

the result of a literature study by van Dreil et al. (2001) that compared different 

researchers' conceptions of pedagogical content 

knowledge.Thisgroupofauthorssuggeststhereplacementof"pedagogicalcontentknow

ledge" with the phrase "practical knowledge" (Yu-hong et al., 2013). 

2.3.4 .Curricular knowledge. knowledge related to the curriculum.The full range of 

programs created for teaching specific subjects and topics at a given level, the range 

of instructional materials related to those programs, and the collection of traits that 

act as both 

recommendationsanddisindicationsfortheuseofspecificcurriculumorprogrammateria

lsin specific situations are all examples of the curriculum (Shulman, 1986:10). 

  

It comprises the understanding of resources and programs created for the teaching 

of certain themes and subjects that are subject- and grade-specific.involves 

combining pedagogy and content to comprehend how certain courses or topics are 

structured, portrayed, and modified to accommodate students' diverse interests and 

skill levels. 

 Knowledge of learners and their characteristics Understanding students and 

their traits include information on their mental, physiological, social, historical, and 

cultural makeup, all of which contribute to their individual requirements and areas 

of interest. Pays close attention to the many learning styles of pupils and their unique 

traits, requirements, and developmental phases. 

 KnowledgeofeducationalcontextsFamiliaritywithvariouseducationalsettings

A more comprehensive understanding of school administration and financing, as 

well as the 

characteristicsofschoolandcommunityculture,areadditionalcomponentsofeducationa

lcontext knowledge that complement an awareness of instructional settings and the 

social dynamics of classes and groups. includes being aware of the specific context 

in which teaching and learning 

occur,includingfactorssuchasschoolculture,communitydemographics,andavailabler

esources (Ulferts, 2021:15). 
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 Knowledge of educational purposes, ends and values and their philosophical 

and historical foundations. Teachers' understanding of the broader goals 

ofeducation,theperceivedneedsofstudents,andthepossiblebenefitsofeducationforsoci

etyat large are all included in their knowledge of educational purposes, aims, and 

values as well as its philosophical and historical underpinnings.It includes 

knowledge of education's more general goals and purposes, such as its social, 

cultural, and ethical aspects (Mejri, 2024:2062). 

Knowledge of teachersTheideabehind teacher knowledge research is that in order to 

better 

understandlanguageinstruction,itiscrucialtoinvestigatewhatinstructorsalreadyknow,

how they learn it, and how they use it (Freeman & Richards, 1996; James, 2001; 

Freeman, 2001; Borg, 2003).(Mejri, 2024:2061). 

Many studies have been conducted to investigate teacher knowledge, which has 

resulted in the improvement of current models (Shulman, 1986).There are 

manystrategies to approach teacher 

knowledge:Leinhardt&Smith(1985)distinguishbetweeninstructionalknowledge,whi

chdeals with the administration of lessons by skillfully navigating through segments, 

and content knowledge,which deals withthesubjectmatterto betaught.For 

example,Woods(1996)makes a distinction between procedural knowledge (the 

"how" of teaching) and declarative or content 

knowledge(the"what"ofteaching).Thefundamentalideaofthisdifferenceisthateducato

rsmust not only possess information but also comprehend how to put it into practice. 

BesidestheseventypesofknowledgeproposedbyShulmaninhisknowledgebase, the 

researcher adds to types of knowledge due to their importance in the teaching process 

now. These are technological content knowledge and pedagogical technological 

knowledge. 

  

 Technologicalcontentknowledge 

Understanding the technical tools used in a topic area is known as technological 

content knowledge, or TCK.It requires an awareness of how content and technology 

both impact and 

limiteachother.Inadditiontobecomingexpertsinthesubjectstheyteach,teachersmustals

obe well versed in how the use of certain technologies might alter the subject matter 

(Koehler & Mishra, 2009, p.65 in Nguyen et al., 2023:93). 

 TechnologicalPedagogicalKnowledge(TPK)isdefinedas“anunderstandingof 

how certain technology utilized in specific ways might alter teaching and 

learning.TPK covers 
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teachers'understandingofhowtocreatetutorialsandlearningexperiencesthatencourage

students tousetechnologyduringinstruction,howtoincorporatetechnology-

enhancedactivitiesintotheir lesson plans, and how to incorporate these activities into 

their teaching practice (ibid., p. 93). 

 

 

ChapterThree:Methodology 

 Introduction 

Chapterthree deals with thesteps theresearcherdid in orderto 

exploreEFLteachers’perception 

ofthetypesofknowledgeneededforthemtotackletheircareerinasufficientway.Theresea

rcher constructs a questionnaire on the bases of Shulman knowledge base. 

Both the literature research approach and the empirical research method are used in 

this study. First, the findings of previous study are sorted out by examining a lot of 

literature; second, a questionnaire survey is created to do an empirical analysis of 

the state of PCK for English instructors at the moment (Lu & Wu, 2024:1). 

 PopulationandSampleSelection 

Thewholepopulation ofthe present studyincludesEFLteachers in Karbala city. 

Thesampleofthepresentstudyconsistsof(82)EFLteachers(asshownintable3-

1).Allmembers of the sample are now students in the department of English, Karbala 

study canter, open- educational college in Karbala city in the academic year 2024-

2025. 

Table(3-1)sampleofthestudy 

 

Gender Number Percentage  

Male 24 29.27  

Female 58 70.73  

 

 Instrumentofthestudy 

Inorder toachieve aimsof thestudyaquestionnairewhich is builtbytheresearchers is used. 
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 The Questionnaire 

Questionnaires areprintedformsfordatacollectionthrough which 

respondentsanswerquestions 

orrespondtostatementsinwriting(Best,1986:167;Selinger&Shhamy,1989:172).Acco

rdingto Best and Kahan (2006:312) a questionnaire is used when opinions rather 

than facts are sought after. 

After surveying previous studies related to the problem of the study, consulting 

specialists in the field, reviewing literature dealing with the topic, a closed type of 

questionnaire consists of (18) 

itemswithtrue/falseoptionsisbuiltbytheresearchers.Eachtypeoftheknowledgeisrepres

ented by two items arranged haphazardly in the questionnaire. 

Respondentsare askedtotick theoptionineach itemthattheythink itisthecorrect answer. 
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Dear teacher 

TheresearcherintendstoexploretypesofknowledgeEFLteachersmustbeawareof,soplea

sestate whether the following statements are TRUE or FALSE. Thank you in 

advance. 

 

No. Statements True False 

1 Phonologyispartofcontentknowledge.   

2 Lessonplanningispartofgeneralpedagogicalknowledge.   

3 Knowledgeofprinciplesandstrategiesofclassroommanagementi

spartof 

pedagogicalcontentknowledge. 

  

4 Inpedagogicalcontentknowledgeteachersblendcontentandpeda

gogy. 

  

5 Understandinglearnersispartofcontentknowledge.   

6 Howgrammartaughtispartofpedagogicalcontentknowledge   

7 Knowledgeofmaterialsandprogramsdesignedforteachingtopics

ispart of 

curriculumknowledge. 

  

8 Knowledgeoflearnersfocusesonunderstandingthecharacteristic

s,needs, 

anddevelopmentalstagesofindividualstudents. 

  

9 Generalpedagogicalknowledgedealswithhowtopicsareorganize

dfor 

instruction. 

  

10 Accountingforstudentsneedsandinterestsispartofcurriculum 

knowledge. 

  

11 Knowledgeofeducationalcontextdealswiththecharacteristicsoft

heschool 

andcommunityculture. 

  

12 Thepotentialvalueofeducationtosocietyasawholeispartof 

knowledge 

ofeducationalgoalsandaims. 

  

13 Teachingpragmaticsispartofknowledgeoflearnersandtheir 

characteristics. 

  



  70العدد  2025،  حزيران عشر السابعالمجلد 

Estimating EFL Teachers’ Awareness of the Types of Knowledge Needed 

for their Profession. 

 لعلوم التربوي ة والإنساني ةمجلة كلي ة التربي ة الأساسي ة ل
 جامعة بابل –مجلة علمية محكمة تصدر عن كلية التربية الأساسية 

 

 
985 

14 Abilitytooperatedifferenttypesofdigitaltechnologiesispart of 

technologicalknowledge. 

  

15 Knowledgeabouttheenvironmentinwhichteachingandlearningo

ccuris 

partofcontentknowledge. 

  

16 Technologicalcontentknowledgeincludeschangingsubjectmatt

erbythe 

applicationoftechnology. 

  

17 Ateacherhasgoodtechnologicalpedagogicalknowledgewhenhe

can plan 

lessonsthatintegratetechnology–enhancedactivities. 

  

18 Teacherswhohaveabilitytooperatedigitaldevicesandusesoftwar

ehave 

goodeducationalpedagogicalknowledge. 

  

 

Theresearcher:Asst.ProfDr.MohsinAliShreeb. 
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Respondentsareaskedtomentiontheirgender,ageand yearofexperience 

asteachersofEnglish as a foreign language. 

 ValidityoftheresearchInstrument 

Specialistsagreethatthat mostimportantcriterionofaneffectiveisvalidity. 

The quality of the data collection tools or process that allows it to measure what it is 

intended to 

assessisknownasvalidity(Beast&Kahn,2006:289).Whenatestmeasureswhatitissuppo

sed tomeasure, 

itissaidtobelegitimate(Brown,2005:220;Coombeetal.,2007:xiv).Facevalidity is one 

of the several forms of validity, however. 

 Face Validity 

According to the subjective assessment of the test taker, the administrative personnel 

who determine its usage, etc., face validity is the extent to which an exam seems to 

evaluate the knowledge or skills it purports to measure and looks correct (Brown, 

2004: 26). 

In order to approve face validity of the present research questionnaire, the initial 

form of the questionnaire is submitted to a group of experts in the field of ELT and 

Linguistics to decide its 

facevalidity.(Seeappendix1).Theresearcheradoptssomesuggestionsmentionedbythee

xperts and some items of the questionnaire are modified. Experts confirm that the 

questionnaire fulfils the aims behind its construction. 

 

 

ChapterFour:ResultAnalysisandConclusionsandRecommendations 

Thepresentchapterseekstosubmittheresultsobtainedfromrespondentsthenananalysis

ofthese results will be mentioned 

 ResultsoftheQuestionnaire 

(82)EFLteachersrespondtoaquestionnaireof(18)items.Table(4-

1)showsparticipantanswers to the items of the questionnaire. 

 

Itemno. Correct 

response 

Yes 

response 

False 

response 

Neglected 

1 True 68 11 3 

2 True 71 8 3 

3 False 57 6 19 

4 True 47 15 20 
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5 False 63 17 2 

6 True 49 29 4 

7 True 64 9 9 

8 True 56 23 3 

9 False 52 24 6 

10 False 53 25 4 

11 True 60 18 4 

12 True 64 14 4 

13 False 53 26 3 

14 True 63 13 6 

15 False 55 25 2 

16 True 59 18 5 

17 True 71 11 0 

18 False 71 9 2 

Table(4-1)Participantresponsestothe questionnaire 

 AnalysisofResults 

The percentages of the correct responses to each item of the questionnaire are shown 

in table (4- 2) 

 

Item 

no. 

Percentageofcorrectresponses 

1 82,93 

2 86,58 

3 07,32 

4 57,31 

5 20,73 

6 59,76 

7 78,05 

8 68,29 

9 29,27 

10 30,49 

11 73,17 

12 78,05 

13 31,71 
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14 76,83 

15 30,49 

16 71,95 

17 86,85 

18 10,10 

 

4-3Results Analysis 

Theresearchermakeseachtypeofteachers’knowledgeisrepresentedbytwoitemstoavoid 

guessing answers as far as possible as shown in table (4-3) with the results obtained 

 

Typeofknowledge Items

 represen

t 

the knowledge 

Correctresponse

s 

Percentage 

Content knowledge 1 True 82,91 

5 False 20,37 

Pedagogicalcontentknowledge 4 True 57,31 

 6 True 59,76 

Generalpedagogicalknowledge 2 True 86,58 

9 False 29,27 

Curriculum Knowledge 7 True 87,05 

10 False 30,49 

Knowledgeofthelearnersandtheir 

Characteristics 

8 True 68,29 

13 False 31,71 

KnowledgeofEducationalContexts 11 True 73,17 

3 False 7,32 

KnowledgeofEducationalpurposes

, 

aims,andvalues. 

12 True 78,05 

15 False 30,49 

TechnologicalContentKnowledge 14 True 76,83 

16 True 71,95 

TechnologicalPedagogicalKnowl

edge 

 17 True 86,58 

 18 False 10,10 
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Table(4-3)Resultsofthequestionnaire 

Resultsmentionedintable(4-

3)indicatethatrespondentstendtotickthe‘true’choicewhenthey arenot sure about 

theexact answer.Thus it can beseen that when thecorrect answeris ‘true’the 

percentage tends to be high but when the correct answer is ‘false’ the percentage is 

very low. 

It can be concluded that EFLteachers are generallynot fullyaware of all the types of 

knowledge they should be aware of besides they can’t discriminate between the 

components of each knowledge. For example, content knowledge is examined 

byitems (1) and (5). When the correct 

answeris‘true’thepercentageishigh(82,91),butwhenthecorrectansweris‘false’theperc

entage is low (20,91). So from item no.1 it can be concluded that teachers have good 

idea about content 

knowledgebutresultsofrespondentsofitemfive,inwhichthecorrectansweris‘False’,ind

icate 

thatteachersdon’thavegoodideaaboutcontentknowledge.Inthiscase,fromitemsonean

dfive, it can’t be concluded whether EFL teachers have good idea about content 

knowledge or not. Another example that affirms what is mentioned is the results of 

general pedagogical knowledge asshownintable(4-

3).Whenthecorrectansweris‘true’thepercentageishigh(86,58)butwhen 

thecorrectansweris‘False’,thepercentageislow(29,27).Thesamethingcanbesaidabout

other typesofknowledgeasitismentionedintable(4-

3).Finally,itcanbeconcludedthatEFLteachers arenot awareofall types 

ofknowledgetheyneed to fulfil theiraims ofbeingteachersofEnglish as a foreign 

language. 

4.4 Recommendations 

Onthebasisofresultsobtainedtheresearcherrecommendthefollowingrecommendation

shoping that they will improve EFL teachers’ profession and remedy the gap in their 

knowledge. 

1. Educators need career coachingand practical experiences to learn how to 

applyknowledge in 

suitablecontexts.Theimplementationofprofessionalmentoringandguidancefornewte

achers upon arrival at school, along with more opportunities for students to 

experiment and test 
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knowledgeinpracticeduringinitialteachereducation(suchasteachingpracticum,pedago

gical approach modeling, and computer- and video-based learning), have been made 

to address this. 

2. Strengthening the teaching profession's ongoing participation in research and 

reflective practice.Programs and courses that aim to improve instructors' ongoing 

involvement with 

researcharebecomingmoreandmorepopularamongcollegesthattrainEFLteachers.Pla

nting the seeds for lifelong learning of professional knowledge and skills is the aim. 

3. Encourage in-service teachers' professional development via evaluations.For 

example, 

severalnationshaveinstitutedformativeteacherevaluationsthatlinkassessmentoutc

omesto pay increases and professional development. 

4. Includinghands-on workshopsdesignedto increaseinstructors'technologyliteracy. 
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