! Sy OIS 31, Al a3l 2y 551 (Bds gl
Invedhl el ol Ao pkuall
{hd e} i o o
b L ks matdl B9 s Lo g3 Wil L
{cizdl o} darald gyl o {oOld) ade} I g o o 8 poge
Slogs Spho Sladips B 29 ()Y oo (M (g Btk 2 VIS
S 2Y SWien (2w 1alSy (gl SA) ot By W) ol 3 Bl
of Jadl Blgy & A Rlgy By sl gioge 1) S wigls poge ] Ry
gty Gl )13 085 (ul oo i 1 JB{aN1 e} Balall aley!
PUS ooy Alle Cag Lgmalr 4aS ol g (gL 4o 0585: JB Soash
) DS gl 2o 909 Agandl s okl




Mool sell Ly
Alee iy o iphor Eidmcaiman &
*ecwerdilic Moscars b
Brwraareh 0 eny bajiaiicut
Mefimrimiciil

i
B

Saal iy gl il | ngeill kigll

gl lgEal sea fp
oo ATy b dan g pD plieal]

T-TAM A EVEESE S gl Lkt Bl T T LE TR oty b BT gl e - T
il hmall Gl e pemall sy o el bR i e e o Sl Shiaid el o
gl i e G Gkl ol LS8 kb A e Alal] oy Y e oy paeeatl

sl by s
e
Ligy | plaiy Sond) Bl pladl peasd
LR A FRT Rt

papl e A

cuﬂlr.'iu,uu__'d-:-ﬂa-srwuﬂ: .
gl G

oA gL

Bl et rroirtera s et S
Reedly Eoudl 8013 [ odall Eoedly Q) alasd 8yly5 S ) 8L
polost e Dslaall Yo YY/A/VE S 00 Eq BN
YOAV/Y/R G VAAY (B
gedal) LB U Bieansg dipwsy deods gt 2t N gSTUI At as




I B R ALk Tt 6%

2 v
v '\r.z*‘s(. N oV, /"“‘J/ :.V}}Ja/ «
EAHN ST oals

IS dandl (1Y) suall

a Y oY EJeY 0plSa Y £ 61 LY ol




g\“\'i dfﬂ\ (Jy’lf.h YE€n éfﬂ\ Al & dd (\V) el
(Y1Y0) &b g oS yis & gl o3,
ISSN 2786-1763 1t syl 43 )1

ALl 3lger Ll s $3Ms
Syl g di 8,51 ol ks
27
g gl b .0
27 pla
ol o Ao S g
) sl
3915 4 Lo ) ks 5]
ggﬂ\ Jiis 3.1
Ghsludl i L. i
d‘}’j‘ 358 (,...;la S A
C;,J\ L2y dost |uold ..s.(a.i
QK.LJ\ b M .:.f.i
b e AT 50
Oy dlis sliv 3. o
goldl Gpw 90,30
S5 Gylbo.s.a
SE A0 g o0
Bl gyl oo gl sl
P[4 gl gl ygsld
03! /‘5&.» Ji sl
Oyl [ 3Bl de s
Ol [ ol sy Lo 8]

2238, b o8 3PN 28 95
Bhaieas el

%] [yl s w” .

LRIV (R R sute v sl
RIS

) ) (V) sasd)

£

— 2\ ee Ao ool

&
&,
'y
&
———p Y.YE Je¥l Ogils”




¢

> =38 bl S G\ T\ SR

% % A (O R LA GO SRR (Wl %
G\ SE0leid 3 b Al D2t

2%

b s

M i

K Bk Ot gaalt
Pig el ot ST Wt
y g -
Z Bl dyyses>
? ool <L/ Slary

= Gl Byl3s Jolde
=3 . "
=3 Slahydlg Cogoedt 3,515
Ky <Y lasy)

)\

) J,gj,r;d\ P
uf‘fs cVVFANAYYRY
— YY) Gon
~~J

s S9! (SHlmalt @30

4 ISSNN 2786-1763

| .

Ay g o

3 (VYY) S s &
72, Yoy &

= o

- g;:jjﬁ’ﬂ\ .Lg.}J\

> |

)’—

[

off reserch@sed.gov.iq
hus65in(@gmail.com




BS59) B3 g Al LMy 8,1 Bd ety Balkall Aagdlly 8335 LWL Condl gty i

(g Sl e Lo Bkl (g gif O ¥
g Ay ot Ol
A3\gdg Anadal) wimysg (g A AL oW il L 2
(39S o wp L o
SO Al 519 Ayt AR WAL Olaseds L &
(A el iyt Gl Sl slie 7y

& (CD) goss 33 08 Jog (Yo )0 5 Yooy (office Word )alay wsuldt Jo Bglas 565 O
o o oy by s S et Bn 35 (Lo N o e 0 STh L) T Y ) a oty ke IS
Asllll Gadll AWl e B-Lo 0555 0F e (ol o VIS & ez O) (JSY!

(Ad) e 0 dmdo ppisg i (Y0) o Condl Db sus dup ¥ OF-¢

APA iaall o pstall sy coig & Sl a0

SSadly sl b 5f (3 s Il Cymny B (VOcr o) AU 83381 il y3 oy ol ply 0
Y1

MY dygodly yalll slas Y1 e Pl St 55 Ui

QY el Jeo Loy bgladb ComUl a2k OF-A

el (1 ¢) b o2y (Arabic Simplified) ki ¢ iyl dalll §

(1Y) Slasdllly (V1) Coudl gt ( Times New Roman ) L1 g4 14,8530 il . o

C(V£) pred e F Y o) B Ll

Y s Condl bS8 (sl SUi) 39 SN pladl Condl jtualgn §6S5 014

(V) e oy Blligiam (¥,08) Al (S16H) Blans 05— 0

o el JSCaL AL LY oda yagh Ul oy EST,N OLIN Ayl Cioezs by Jlemssl J- $-1)
P B e gl iSO Gl o ! [Kady 1 canis

P 8 ) gy sl oo oo ot Y Bl 3 g ol i) 0o S g X

(10) Sl ¥ 5o 3 Adak Aramsy A1 31gn9 4) Ao b1 il 39 22 o oSl SVt g1y Cmldl k) ¥
g 5 L

) B e A 390 g B Eoed) bl Al E LU 38 Y- Y £

o ol S sg sl J1 &gl sl¥— Y 0

B Jg¥ 3 Lakis ekl Slaghas LIS pe (Comd! S § adulgng Condl p3las 045- 11

il dx S Ol ¢y BN 0 (6! @}w || iRl

By Eoudl Je Dl Bl dlge oy b Ll A1 byl o8 S Ll Sl A e bris—Y A
AL 3 ezl Gs,d\

et 310 ddad 65T B o Jgad! § Gy 3]y S e By i dnlg fs o ol fag—19
D i (Ve)

Ay o Y Bl olyT e AUt 3 3ypiill SSY1 -

(bt Qb — 3l et B Ol & Lyl Sigond) 8515 — AU s 1) Sgoedl fuwg— ¥

U e Gy o35 um (Off reserch@sed . gov.iq) (hus65in@Gmail com):iysSIY Wl of
byt ode e bty JE G Sl i S G Y- Y



> r~’~'/”~ ¢ / / W2 ‘"/é/,/}} /g///} 44 “/
&.‘“/j\&/ﬁsj\ﬁ)ﬁié / JS \/D / w s .-//
R .ué\ (YY) &du sl Sps
< Q’LJ\ M\ C«?s.:.“ O‘}J« o
) | e ase# alewt 3ald YAOA =14 Y Y Clodly Cilygraadl Aol d31all dgull cly A
v b))tsdw Q}M e R’ wL_«.‘\ eb:ﬂ\ g‘i)j Q’-‘-"""J‘ e\ﬁ}“ J&T) bl Z\S,u sldgd g‘jé) v
B e S 5 BB ey 3 (D) Lgeke) (il .
6)}‘*‘6—”‘"’(’)\? "‘Jh) (]
R i higr & ) whadl Ol i Y ey WMJ,\
v J{iij\j;;?‘\ e [P TV ﬁw\:&\ ! uLJUd (g8 YA
¢ @l @S oun 3 <<3M\ aden b gg\ o &9 J,»j.o.!\ ﬂ\ e Agy;J\ P WA J.:J.’:J oy
395 Sdhge FB Hue
[ ! i Seildllg addll B Clyieod) ol o dusd
_ﬁ, w«d\:jw :e ‘ Oyl aadl S <y ok lag "
| kol S s 313 7 8ty i1 B odanceld L3021y dslozx W JIg W | A
o el Ae B30 (R0 ¢ Yo) JBL we el gl
4 p2lpl ol sl 3. SR dnall iy UL palgr S B Yoo
A | At ols das a2 5e 303l gbiallid g Blewall B Aumblidly SIS s N
Ao Jguy ke slhp i g 7SIV 35625 dpladl g5 B Lo JUbY alseanl Sl
Q| & wp oy e UgysS il b 3 yYs
By a a5l Lo g Blaygsg Slazr ) Lolsdl adlge
Vof SR B et e T 31 ) cadl A
- Sty 4 il 1830l s ks Luslys D1 A1 B LysliasW) &y )
V| ol oip ff Lol Blusll gudow @ \.a)jsja,ow'\ VoA
L . WjJM@)J\M\&M\uW\wy P
VY| e@d oot L 9ot A1 - S0 0tk By kel w\@m,!f YA
y [ ol s BB wpe bl o o g s dpalally 43U diagd) YVA
\¢ J‘”‘; e e glﬂ\ c@,;.‘d\ s4P gi 3...4\): g_.ﬁﬂ\ (.J\.G o0 Olygw Jb.d\j C)J,J\ 14 .
o €l 5 BN B3 » el o LU ST
VO| o Sl alwaa nally IS e YA
' 1 Olghe 014y (sugs £ @5’\.«‘3}\ eyl 3 drg g Y\A
. SV LV 3By Aol e Aol ol ddod
VW praelca pe Y i) Gl s ST ol Syl dass B Yys
YA[ o 852 ol pp SN 0T 550 B dulys Bsbmadl Gl Yot
2913 Al a2 p.0 R o ) s
V4 G b iy o ey eladl e o3y ool 1SN YA
) ¢ 3 o \nadl &g Nlud! 2 Slger ) Jseefl
Y. J.@.‘a.nd:\.&.\#\e.e —\2'5}&?:\»:‘\.01\&:4%&0]\— YA
M.M Sahar Developing digital literacy in EFL teaching
Yy sabbar zamil exploring the integration of social media Yay
and online tools
e Aol jlas p Tyl 3 | b dgei) Jgo¥) Eond) 2 Y1 olall
Yy bl 8 5 e Jge I & Jlxdl ol ryy

il cad ety




A, Sl g dslwdtly Aol ollyllly rgoudly nd 4aSoeh dplaad
o Yo e JoW gl a 16 o) (oolex B Ll ) Yyl

Developing digital literacy
in EFL teaching exploring

the integration of social media

and online tools

M.M . Sahar sabbar zamil
Thi- Qar university




Ay Sty dgladYly dadadl Sluslylly gy o AeSi5eh dad
o Yo¥e Jol Opla V€67 JoW) (3lex AW Aidic) Py auall

Abstract:

/| This paper aims to explore the development of digital literacy
| in English as a Foreign Language (EFL) teaching by integrating
! social media and online tools. The introduction will provide a
comprehensive overview of the importance of digital literacy
skills in the modern world and emphasize the need to incorpo-
rate these skills into language teaching. It will also highlight the
potential benefits and challenges of using social media and on-
"1, line tools in EFL classrooms.

The literature review section will delve into relevant research on

. digital literacy in EFL contexts. It will examine studies on the
" benefits of integrating social media and online tools in language
learning, such as increased student engagement, expanded op-
- portunities for collaboration, and authentic language use .This
research paper explores the integration of social media and on-
line tools to develop digital literacy in English as a Foreign Lan-
guage (EFL) teaching, highlighting benefits and challenges.
Keywords : Developing, digital literacy, EFL teaching, integration,
social media, online tools.
1. Introduction
1.1. Importance of digital literacy skills in EFL teaching
The implications of the studies have significant importance for
- EFL teaching practice. It is clear that digital literacy plays a cru-
| cial role in language acquisition and can greatly improve lan-
, guage learning. The use of social media and online tools has been
. shown to increase student motivation, engagement, and collab—
| oration, ultimately leading to improved language skills.
| However, it is vital to address the challenges associated with inte-
. grating social media and online tools in the classroom, including
{ technological barriers and potential distractions (Digital Literacy
for EFL Students, 2017). An important implication for EFL teach—
ing practice is the need for teacher training and opportunities for
professional development. Educators must be equipped with the
knowledge and skills to effectively incorporate social media and
online tools into their language teaching practices. This includes
practical guidelines and opportunities for teachers to familiarize
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themselves with available digital tools and resources.

Another implication is the establishment of clear guidelines and
limitations for the use of social media and online tools in lan-
guage teaching. This will help minimize potential distractions
during class time and ensure that these digital resources are used
in a productive and meaningful manner(Journal, 2024).

In general, the implications for EFL teaching practice emphasize
the importance of developing digital literacy skills among both
teachers and students. By addressing these implications, lan-
guage educators can create a more engaging, collaborative, and
effective learning environment for EFL students (Bhuvaneswari
etal 2023).

1.2. Significance of integrating social media and online tools
Incorporating social media and online tools in EFL teaching is |
crucial for creating engaging, student-centered learning en-
vironments. Platforms like Facebook, Twitter, Instagram, and
YouTube offer alternative methods for teaching and learning |
English, increasing student engagement and promoting self-
learning. The use of social media also shifts language teaching |
from teacher-centered to more student—centered, allowing stu—
dents to take responsibility for their own learning. Additionally,
integrating online tools for digital literacy skills provides oppor-
tunities for self-directed language learning and autonomy. Mul-
timedia material in EFL instruction has been shown to motivate
learners and promote their communicative competence. Over—
all, the significance of integrating social media and online tools in
EFL teaching lies in their ability to enhance language acquisition,
improve student engagement, encourage self-learning, and pro-
vide easier access to information (Albiladi, 2024, pages 141-145).
1.3. Objectives of the study

The main goal of this report is to delve into the significance of
digital literacy skills in EFL teaching and the importance of in—
tegrating social media and online tools. The report aims to offer
a thorough understanding of digital literacy within the context
of language teaching and to underscore the potential advantages
of including social media and online tools in language learning
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(Albiladi, 2024, pages 156-160).Additionally, the report aims to

'/ pinpoint the obstacles in incorporating social media and online

tools in EFL teaching and to outline best practices for successful
integration.

/ | Drawing on existing literature and empirical research, this report

will analyze the influence of digital literacy on language learning
outcomes, as well as the role of digital literacy in language ac-
quisition. It will also examine the types of social media platforms

_i/ suitable for EFL teaching and strategies for effective integration.

\

Furthermore, the report will present an overview of online tools

, available for language learning and provide examples of effec—
. tive online tools for developing digital literacy(LENOVO, 2021,

pages 1-5).

' By addressing these objectives, this report aims to highlight the
potential benefits of utilizing social media and online tools in
language teaching, including enhanced engagement and moti-
vation among students, as well as improved collaboration and
communication skills (Bhuvaneswari et al., 2023) .

Furthermore, it will underscore the necessity for teacher training
and professional development opportunities to support success—
ful integration, alongside clear guidelines and boundaries for ef-
fective implementation (Abril & Palacios-Hidalgo, 2022).

) In conclusion, this report will summarize key findings related to
' —-':"-I digital literacy in EFL teaching, as well as offer recommendations

!ﬁ:, \ for future research and implications for EFL teaching practice.,

2. Literature Review
2.1. Research on the impact of digital literacy in EFL teaching
' Digital literacy is a vital component of EFL teaching, particu—

|  larly for young learners. The ability to comprehend and utilize
linformation from diverse sources presented via computers is

crucial for students> academic success. Young learners develop
their digital literacy through tools that also foster self-regulated

accessing, analyzing, evaluating, creating, and participating with

)y, q learner autonomy in learning English. Digital literacy enables

multimedia messages, as well as utilizing digital technology in
online contexts such as Web 2.0 and its applications(Publication,
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2022, pages 1-5) Although the link between digital literacy and
critical thinking may not always directly enhance critical thinking
skills, there is a significant correlation between research compe-
tence and digital literacy. Understanding this relationship is essen—
tial for developing EFL teaching syllabi and materials that support
students» academic success in higher education contexts.

EFL teachers must understand the impact of technology on lan-
guage learning and effectively integrate social media and online
tools into their teaching practices to enhance student engagement
and motivation. By providing opportunities for authentic interac—
tion, creativity, game-based learning, and bridging learning inside
and outside the classroom, teachers can create an effective learn—
ing experience for their students(User, 2020, pages 1-5).

However, challenges such as technological barriers and potential |
distractions during class time need to be addressed. It is crucial
for teachers to undergo training and professional development
opportunities to equip themselves with the necessary technical
skills and an understanding of the importance of technologies in
language teaching. Establishing clear guidelines and boundaries
for utilizing social media and online tools in the classroom is also
essential.

In conclusion, integrating social media and online tools into
EFL teaching can lead to improved engagement and motivation
among students, enhanced collaboration and communication
skills, but it also presents challenges that need to be effective-
ly addressed. Benefits of incorporating social media and online
tools in language learning

Integrating social media and online tools in EFL teaching offers
numerous benefits for language learning. Studies have shown
that social media platforms can familiarize students with the on-
line environment and teach them appropriate communication
practices. They also act as a source of motivation, promoting
self-learning and providing access to genuine materials. For ex—
ample, YouTube can be used for ESL video lessons, and Face-
book hosts pages dedicated to English teaching(Zhang, 2023).
.Social media can boost student motivation and engagement,
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leading to improved learning outcomes. It also helps develop stu—
/| dents> learning autonomy and offers opportunities for challeng-
~ ing language tasks. Additionally, it strengthens student-teacher
relationships and creates a learning community involving stu-

| dents, teachers, and parents.
i In summary, integrating social media and online tools in lan-

game-based learning, and the development of digital compe-

1“1V guage learning opens doors for authentic interaction, creativity,
\Jhe "}

tencies. Therefore, educators should recognize the potential of

et |
- {;)" i:}v’ these resources in enhancing the engagement of young language
M.

(‘-«]" learners (Albiladi, 2024, pages 146-150).
"u. 4 Flgure 1 Teachers> perceptlons of the effectlveness of social me-

3. Understanding Dlgltal theracy in EFL Teachlng

3.1. Definition and components of digital literacy

Digital literacy in the realm of teaching English as a Foreign
Language (EFL) involves the capability to comprehend and ef-
fectively utilize information in various digital formats and from
a wide array of sources. It encompasses the ability to efficiently
perform tasks in a digital setting, using technology to research,
organize, evaluate, and communicate information. Moreover,

digital literacy also encompasses having a fundamental under—
standing of the ethical and legal issues associated with accessing
J and using information online(Publication, 2022, pages 1-5).

l‘q  The components of digital literacy encompass a variety of skills
,, and competencies. This includes information literacy, which
__-"i- entails effectively identifying, evaluating, and utilizing neces—
! sary information, as well as digital scholarship that involves ac-
| tive engagement with digital media for educational purposes.

Additionally, learning skills are vital for acquiring the techno-
llogical knowledge required for formal and informal learning
II activities. ICT literacy is also a crucial component, focusing on
\ I procedural knowledge related to the adoption and use of vari—
ous digital devices and ICT-based media. Career and identity
management through technology is another aspect, enabling
" individuals to manage their online identity through avatars for



iy Sl g Al Y1y dadal) Slslyllly Sgoedly o8 4S5 dhaad
o Yo¥e Jo¥ OgSa Y £ JoYI (ool W Al Fyauall

communication(User, 2020, pages 1-5). Communication and
collaboration skills are essential for active engagement in ac-—
tivities through digital networks, while media literacy involves
critical reading skills and innovative communication in diverse
media formats.

Integrating these components of digital literacy into EFL teach-
ing can greatly benefit students by enhancing their engagement
with technology, improving their critical thinking skills, foster—
ing collaboration and communication abilities, and ultimately
contributing to their academic success (Delving into EFL teach-
ers> digital literacy and professional identity in the pandemic
era: Technological Pedagogical Content Knowledge (TPACK)
framework, 2023).

Categories of analysis Subcategories of analysis Indicators/
identified

Improvement in EFL-related skills Linguistic aspects

* Development of speaking and writing skills

* Improvement in discourse fluency (e.g., due to vocabulary ex—
tension)

* Opportunity to use the English language more regularly
Cultural aspects

* Getting to know more about other countries and cul-
tures :
Digital literacy ICT tools used

* Improvement in mentors’ dexterity using digital tools

* Improvement in mentors’ ability to work collaboratively with
the support of ICT tools

* Familiarity with the ICT tools used

Collaborative work

* Improvement in mentors’ ability to interact with others / work
in teams

* Development of mentors’ ability to work based on different in—
teraction patterns (e.g. pair / group work)

* Improvement in mentors’ ability to collaborate with others

* Learning about peer learning strategies

Soft skills’ improvement Personal skills
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*Development of mentors’ leadership skills

'/ * Building mentors’ self-confidence

| * Acquiring better organizational skills

\ » Developing adaptability skills

Interpersonal skills

* Interacting better with others (e.g., with younger schoolmates)
* Becoming more patient (e.g., when

Categories of analysis Subcategories of analysis Indicators

'i, identified dealing with mentees)

* The helping/collaborative principles associated with the pro-
. gram

.+ Innovative character of the experience

* The fun resulting from the challenge-based tasks

- * The possibility of integrating a peer learning program within
the scope of the EFL classes

Table 1: Categories resulting from content analysis of mentors»
perceptions of the main benefits resulting from participation in
the intervention. ( (Developing peer mentors> collaborative and
metacognitive skills with a technology-enhanced peer learning
program, 2022)

3.2. Role of digital literacy in language acquisition

Digital literacy is crucial in teaching English as a Foreign Lan-
- guage (EFL) as it involves more than just using digital tools, but
| also critical analysis of accessed information. Educators need dig-
 ital literacy skills to create dynamic and interactive learning en-
. vironments, with digital storytelling being a proven method for
' improving language proficiency and critical thinking(Yadollahi
| et al., 2017).Digital literacy impacts teacher identity, decision-
. making, and career aspirations, and the ability to adapt digital
1 tools to specific circumstances is essential for effective language
instruction.

Integrating social media and online tools presents challenges, such
as technological barriers and distractions, but proactive measures
and teacher training can help overcome these obstacles(salim,
2021, pages 1-5). Overall, cultivating digital literacy in EFL
teaching is vital for establishing an engaging and effective lan-
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guage learning environment, leading to increased engagement,
motivation, (Delving into EFL teachers> digital literacy and pro-
fessional identity in the pandemic era: Technological Pedagogi-
cal Content Knowledge (TPACK) framework, 2023).

4. Integrating Social Media for Digital Literacy Development
4.1. Types of social media platforms suitable for EFL teaching
Incorporating social media in EFL teaching requires careful se—
lection of platforms conducive to language learning, such as Fa—
cebook, YouTube, Twitter, and Instagram. These platforms offer
advantages like authentic learning materials, increased student
engagement, and motivation. They also foster a sense of com-
munity and create an environment for collaborative learning,.
Educators have utilized YouTube to enhance students> under—
standing of English literature and promote innovative teaching |
methods(Albiladi, 2024, pages 131-135). Social media can also be
valuable for teaching culture and practical language skills, pro-
viding opportunities for students to learn authentic language us—

age in everyday situations. Additionally, it serves as a vast reposi—
tory of resources for reading materials and audio files for listening |
practice. Ultimately, integrating social media into EFL teaching |
creates an opportunity to bridge the gap between traditional
teaching methods and more modern and effective approaches,
offering authentic learning experiences that cater to various lan—
guage skills and engage students in real-life communication sce—
narios. However, there are challenges associated with integrating
social media into EFL classes, such as technological barriers and
distractions during class time. Overall, integrating social media
platforms into EFL teaching presents numerous benefits for lan-
guage acquisition while addressing challenges associated with
traditional teaching methodologies (Erlam et al., 2021).

Figure 2: The percentage of social media platforms used by the
participants. (Albiladi, 2024)

4.2, Strategies for effective integration of social media
Integrating social media into EFL teaching requires careful plat-
form selection to support language learning. Research shows
social media enriches learning through interactive engagement,
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- information exchange, and communication, but concerns about
i /| pedagogical design and impeding face-to—face communication
t K exist. To effectively incorporate social media, educators must
. identify suitable platforms and strategies for implementation,
,-' ,- considering opportunities for collaborative learning and cultural
' awareness(Alblladl 2024, pages 146-150). Clear usage guidelines
J and appropriate content selection can address concerns about
&l} distractions and lack of pedagogical intentions. Engaging ac-—

1), tivities such as collaborative language projects and digital sto-
t‘.f rytelling can be created using online tools. Teacher training and

(‘“-!

professional development are crucial for successful integration,
= addressmg challenges related to self- efﬁcacy and misconcep-

- sion, effective integration of social media in EFL teachmg entails
identifying suitable platforms, developing clear usage guidelines,
creating engaging activities aligned with learning objectives, and
providing teacher training and support. By carefully considering
these strategies and addressing potential challenges, educators
can harness the benefits of social media to enhance digital lit—
eracy skills among English language learners (Erlam et al., 2021).
Figure 3: (Albiladi, 2024)

5. Online Tools for Enhancing Digital Literacy Skills

5 1. Overview of online tools available for language learning
Dlgltal resources are available for language learning, contribut-
, ing to digital literacy in EFL instruction. These resources include
™\ . educational websites, computer programs, teaching software,

| ods to teach English. Students can access multimedia messages
. and develop learner autonomy through these tools(Albiladi, 2024,
pages 26-30). However, challenges such as technological barriers
h and distractions from social media platforms must be addressed.
Teachers need training and clear guidelines for effective integra—

tools into EFL teaching can enhance student engagement, moti-

/ -/, tion of online resources. Despite challenges, integrating online
\ ! vation, collaboration, and communication skills, effectively cul-

" tivating digital literacy in the classroom (User, 2020, pages 1-5).
o
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5.2. Examples of effective online tools for developing digital literacy
Effective online tools such as Edmodo, Padlet, Google Slides,
and Zoom have been utilized to promote digital literacy in EFL
instruction. These platforms provide opportunities for stu-
dents to interact with language learning materials, collaborate
on projects, and engage in synchronous communication, there-
by enhancing their digital literacy skills(What are the relation-
ships between digital media and language skills ? | 5 Answers
from Research papers, 2024). Digital storytelling has also been
recognized as a tool for improving verbal English proficiency
and student engagement by allowing students to express their
ideas through multimedia resources. Furthermore, the integra-
tion of educational online platforms has been shown to improve

students> writing skills, vocabulary, attitudes, and confidence in |

language performance(Digital Literacy for EFL Students, 2017).
Ultimately, these examples demonstrate the potential of online
tools to enrich language learning experiences and empower stu—
dents to become more proficient users of digital media when used
purposefully and with clear objectives in mind, (Masterson, 2023,
pages 21-25).

6. Benefits of Utilizing Social Media and Online Tools in Language
Teaching

6.1. Improved engagement and motivation among students

The integration of social media and online resources in EFL in-
struction has shown a remarkable enhancement in student en-
gagement and drive. Studies have shown that digital media has
a positive impact on language proficiency, offering opportunities
for interaction with native speakers and exposure to the target lan—
guage, which contributes to language acquisition.

Moreover, interactive digital media assignments have been prov-
en to enhance EFL learners> oral language skills, including elabo-
ration of content, fluency, pronunciation, vocabulary, and gram-
mar. Incorporating social media into language education also
equips students for future job markets and advances their digital
literacy skills(What are the relationships between digital media and
language skills ? | 5 Answers from Research papers, 2024)
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Educators have observed that using social media to teach English

// boosts students> participation both in and outside the classroom.
{ K Students demonstrate increased eagerness to complete class—
: | room activities posted on platforms like Facebook and Twitter.
; f 5 } This heightened participation is a clear sign of their motivation
| ‘L‘ to learn English. Furthermore, the availability and prevalence of
social media among students have been shown to motivate them
to engage in activities that make use of these platforms, making
k" , the learning process more contemporary and enjoyable.
: ile Moreover, utilizing social media for educational purposes has
fa-:]ﬁ been found to enhance
A \L{ self-directed learning skills and independence among language
s E—v’ learners. These interactive applications offer abundant resources
- of authentic materials that foster independent learning. Social
media empowers students to choose and explore topics and ac-
tivities that could enhance their language skills.
In summary, integrating social media and online tools into EFL
teaching has been associated with improved student motivation
and engagement. It brings various advantages such as increased
participation, heightened enthusiasm for learning English, en-
hanced self-learning skills, independence, as well as building a

learning community that extends beyond the traditional class—
. room environment (Albiladi, 2024, pages 101-105).

; 6.2. Enhanced collaboration and communication skills
fy y) The incorporation of social media and digital tools into EFL edu-
_;'I cation has been shown to significantly improve collaboration and
‘A, communication skills among students. Studies have demonstrat-
' ed that social media platforms have the potential to boost student
| motivation and engagement, leading to increased participation,
4 cooperative learning, and overall academic performance. Edu—
1 cators have observed improved language teaching practices with
the use of social media, resulting in a more authentic classroom
experience and a shift from
teacher-centered to student-centered instruction. Moreover,
integrating social media into language classes promotes learn—

ing autonomy, allowing students to complete tasks at their own
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convenience and location, thereby enhancing engagement and
supporting teachers> instructional efforts.

Additionally, utilizing social media offers students the chance
to communicate and practice using the target language in real-
life situations, leading to positive developments in both oral and
written language skills in line with the communicative teaching
approach in EFL classrooms.

However, there are challenges associated with incorporating so—
cial media and online tools, including potential technological
barriers and distractions during class time. Some educators have
expressed difficulties in managing classes when using social me-
dia platforms as educational tools. Furthermore, there are dif-
fering opinions on the effectiveness of social media for language
teaching purposes.

In conclusion, successful integration of social media and online
tools requires clear guidelines and boundaries to maximize their
benefits while addressing potential challenges. Despite these ob- |
stacles, the advantages of utilizing social media and online tools
in EFL education outweigh the drawbacks. The collaborative
nature of these digital resources fosters improved communica-
tion skills among students while also enhancing their motivation
to learn (Albiladi, 2024, pages 176-180).

7. Challenges in Implementing Social Media and Online Tools
7.1. Technological barriers

When it comes to teaching English as a foreign language, the
integration of digital literacy encounters various technologi-
cal obstacles. One of the main challenges is the limited access
to necessary technologies in educational environments. This en—
compasses a shortage of digital reading materials and restrictions
on smartphone usage in the classroom. The ban on smartphones
can be a significant hindrance, as seen in some schools, impair-
ing the effective integration of social media and other online
tools(Albiladi, 2024, pages 11-15).

Moreover, there are discrepancies between urban and subur-
ban areas regarding technology access. Urban schools may have
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more advanced technological resources and permit smartphone

/| use, while suburban areas may face limitations due to less access
to technology and research on new media usage.

Furthermore, inadequate funding and technology within the ed-

/ 7| ucation system create barriers to successful implementation of

digital literacy. The absence of authentic teaching experiences,
native-like sources, and low student motivation further exacer-
bate these challenges.

'i, To tackle these technological obstacles, policymakers need

to provide supportive facilities and develop curricula specifi-

- cally tailored for digital literacy advancement. Additionally,

% teachers should prepare contingency plans for unforeseen ob-

fs

fa b 1}

stacles that may arise in the classroom due to technological

limitations LENOVO, 2021, pages 1-5).

Ultimately, overcoming these technological barriers necessitates
a collaborative effort between teachers, school administrators,
policymakers, and government authorities to ensure that suffi-
cient resources are available for the successful integration of dig—
ital literacy in EFL teaching practices (Bhuvaneswari et al., 2023).
7.2. Potential distractions during class time

Integrating social media and online tools into EFL teaching has
its advantages, but its important to be aware of potential dis—

- tractions. Concerns have been raised about these platforms di-

verting students> attention and disrupting the language learning
process(Albiladi, 2024, pages 11-15),. Teachers in Iraq also lack
confidence in using social media in their classes, hindering its in—
tegration. Some educators view social media as a mere distraction

| rather than a valuable educational resource, and concerns about

the lack of educational purpose and potential political involve—
ment have impeded its integration into EFL classes LENOVO,
2021, pages 1-5). Additionally, schools may not always have the

| necessary technological support or digital literacy tools for effec-

tive integration into language learning, limiting young learners
exposure to digital literacy tools. Addressing these challenges is
crucial, and adequate support, training, and resources are needed
for both teachers and students to effectively utilize these digital
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tools for language learning (User, 2020, pages 11-15).

Figure 4. A sample of initial codes, categories, and emerged
themes. (Albiladi, 2024)
8. Best Practices for Successful Integration
8.1. Teacher training and professional development
opportunities
Teacher training and professional development are crucial for
integrating digital literacy into EFL teaching. Research empha-—
sizes the need for educators to have the skills to effectively use
digital technologies in language classrooms. Continuous profes—
sional development is essential for lifelong learning, especially in
digital literacy(Microsoft Word — 75 — 90.docx, 2022, pages 1-5).
University professors play a vital role in enhancing the digital lit—
eracy levels of pre-service teachers and should be digitally lit- |
erate themselves. Tailored training programs are necessary to
support teachers in enhancing their digital competencies and
understanding how to effectively utilize technology in language |

classrooms(Hamidah, 2021). Addressing knowledge deepening,
presentation skills, professional skills, and technology literacy can |
contribute to overall growth aslanguage educators(Bhuvaneswari
etal., 2023). Providing teacher training and professional develop-
ment opportunities is indispensable for successful integration of
digital literacy in EFL teaching(Invitado, 2017). Educators should
prioritize improving their digital competencies through target—
ed training programs that encompass pedagogical excellence,
didactic excellence, and subjective excellence to empower them
to seamlessly integrate technology into language classrooms and
elevate their teaching practices for improved student outcomes
(Developing peer mentors> collaborative and metacognitive skills
with a technology-enhanced peer learning program, 2022).

8.2. Establishing clear guidelines and boundaries

It cannot be overstated the importance of establishing clear
guidelines and boundaries for the integration of social media
and online tools in EFL teaching to effectively implement digi-
tal literacy. Just as teachers need to possess the necessary skills
for making effective use of digital technologies, they also need a
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clear understanding of the purpose and boundaries of using digi-
/| tal platforms in language learning(Albiladi, 2024, pages

166-170). This entails defining the scope of engagement, setting
. guidelines for appropriate use, and establishing expectations for
online behavior. By doing so, teachers can ensure responsible and
constructive use of digital tools, enhancing the learning experi-
ence while minimizing potential risks.
In addition, it is crucial to set boundaries to ensure that social
"1, media and online tools serve as educational aids rather than dis—
+ tractions. Teachers should define specific timeframes for using
* digital platforms during class time and establish rules for appro-
‘.. priate content and interactions. This approach will help create
a focused learning environment while harnessing the benefits of

- digital literacy.

Moreover, clear guidelines and boundaries can effectively ad-
dress potential challenges such as technological barriers and po-
tential distractions during class time. By setting expectations
for technology use and outlining specific parameters for online
engagement, teachers can mitigate these challenges and create
a more structured approach to integrating digital tools into lan—
guage teaching.

Opverall, establishing clear guidelines and boundaries is impera—
- tive for the successful integration of social media and online tools

' _E;J in EFL teaching. It not only provides a framework for respon-

fay | sible use but also sets expectations for behavior while helping

_,*II to address potential challenges in implementing digital literacy

’_,{": practices

| (Zhang, 2023).

|, 9. Conclusion

_ 4 9.1. Summary of key findings

‘1 The significance of infusing digital literacy into authentic aca-

| demic digital practices in the field of EFL teaching cannot be

J .,r' overstated. Digital literacy is a crucial element in the multilit—

eracy framework required to thrive in the digital era and is per—

! ceived as a cross—curricular competency. However, it has been

found that digital literacy is not adequately addressed in English
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language teaching. It has been recommended that the integration
of social media and online tools is a significant factor for enhanc-
ing digital literacy skills among students. The use of social media
platforms suitable for EFL teaching, such as Facebook, Twitter,
and Instagram, has been identified as beneficial for improving
student engagement and motivation. Moreover, the use of online
tools for language learning, such as interactive language learning
apps and online language exchange platforms, has been shown to
be effective in developing students> digital literacy.

The challenges in implementing social media and online tools in
EFL teaching have also been recognized, including technological
barriers and potential distractions during class time.

However, best practices for successful integration have been
provided, such as teacher training and professional development |
opportunities, and establishing clear guidelines and boundaries .
for the use of social media and online tools.

In conclusion, the findings emphasize the importance of devel- |
oping digital literacy in EFL teaching through integrating social
media and online tools. Further research is recommended to ex- |
plore the implications of these findings for future EFL teaching
practice.

9.2. Implications for EFL teaching practice

The findings of the studies have significant implications for EFL
teaching practice. It is evident that digital literacy plays a vital
role in language acquisition and can greatly enhance language
learning. The utilization of social media and online tools has been
proven to boost student motivation, engagement, and collabo-
ration, ultimately leading to enhanced language skills(Albiladi,
2024, pages 176-180).

Nevertheless, it is crucial to tackle the challenges linked with in-
tegrating social media and online tools in the classroom, such as
technological barriers and potential distractions.

An important implication for EFL teaching practice is the ne—
cessity for teacher training and professional development op-
portunities (EJ1155216, 2017, pages 16-20). Educators need to
be equipped with the knowledge and skills to effectively incor-
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porate social media and online tools into their language teach-
'/ ing practices. This includes practical guidelines and chances for
teachers to familiarize themselves with available digital tools and
resources.

Another implication is the establishment of clear guidelines and
boundaries for the use of social media and online tools in lan-
guage teaching. This will help minimize potential distractions
during class time and ensure that these digital resources are used
"4, in a productive and meaningful manner(Addressing Media Lit-
eracy through an International Virtual Exchange: A Report of
- One ESL-EFL Collaboration, 2024).

_ ¢ In general, the implications for EFL teaching practice highlight
the significance of developing digital literacy skills among both
- teachers and students. By addressing these implications, language
educators can create a more engaging, collaborative, and effec—
tive learning environment for EFL students (Zhang, 2023).
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