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Abstract

This study was purposed at investigate the attitudes of Iraqi
non specialist EFL post-graduate students about Edmodo and their
utilizing for learning the English language. The second objective was to
investigate the influence of gender (male and female) and major
(scientific and humanitarian departments) of non-specialist EFL post-
graduate students on utilizing Edmodo as an implement of learning
language. During the academic year 2020-2021, (80) non specialist
EFL post-graduate students from the College of Education at Al-
Mustansirya University in Iraq participated in this study. This
educational tool was applied in Iraq at the time of (Covid-19) to all
Iraqi universities in the post-graduate stage. Data were gathered
through a questionnaire, and analysis of the results indicated favorable
attitudes toward utilizing Edmodo as an implement of learning English
language. The results of this study showed that the Behavioral
Engagement (BE for short) (M= 4.22), Developing Language Skills
(DLS for short) (M= 4.11), and Learning Linguistics with Edmodo
Technology (LLET for short) (M= 3.84) had the highest mean averages
among the five attitude scale components. Finally , the Linguistics
Confidence (LC for short) (M= 3.84) and Edmodo Technology
Confidence (ETC for short) (M= 3.78) were calculated. According to
the findings of this study, there was a statistically significant difference
between the mean of the humanitarian departments and scientific
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departments of non-specialist EFL post-graduate students' attitudes
toward utilizing Edmodo as an implement of learning English
language. Likewise, there was no statistically significant difference in
the attitudes of male and female students which utilizing Edmodo as an
implement of learning English language. This study concludes with
some pedagogical implications and and future research studies

Keywords: Students’ Attitudes, non-specialist EFL post-
graduate, Edmodo, major, Gender.

1. Introduction

The era of 21st century is often regarded as an era of technology.
Technology, today, plays a very important role in our life. People
utilize technology for a variety of things, including education. As a
result of students' inherent interest in and engagement with technology,
colleges and instructors have a variety of incredible opportunities to
implement various types of technology in the lecture and improve
teaching and learning language.

Also, using an online learning environment like Edmodo
promotes student cooperation and information exchange. Edmodo
encourages autonomy, self-stem, and self-reliance in the students. As
well as, it gives the teachers the chance to provide their students the
orientation they require (Joko and Septia ,2018).  Numerous
applications are developed for users with a variety of goals via the
internet. People are increasingly familiar with smartphone
transportation apps like ( Uber and Grab, for instance). Students are
becoming more familiar with tools like ( i-Translator and Google-
Translate, for instance). These tools are used to assist people in
translating from English to their mother tongues, such as (bahasa
Indonesia) (Nami, 2019; Paker & Dogan, 2021). Other tools, like
(Voys and Orai) assist students in developing their speaking abilities.
Students who are unwilling to participate in a face-to-face conversation
might utilize this tool to join the debate. Another example of a
technology that offers discussion space for students is (Padlet). There
are still more interactive, beneficial applications available for learning
languages (Ngo & Ngadiman, 2019).
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Ma’azi & Janfeshan( 2018,p.3) define Edmodo as “ a free online
classroom that allows teachers and students to create, share and manage
online courses with real-time discussions and task management”. More
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than 62 million people are actively using Edmodo, which launched in
2008 (https://www.edmodo.com/about). Edmodo is an academic
communication tool that works through effective content management
systems and integrated learning (Cheong, 2010). It gives users a safe
and simple way to interact, collaborate, exchange ideas, and share
educational materials. Edmodo has aided students and teachers in
activities such as creating assignments, checking papers, and assigning
readings. Edmodo enables students to overcome distance and time
constraints by participating in the learning process from many places.
Edmodo also supports in closing educational access gaps between
students, hence promoting learning results (Mokhtar, 2018). The fact
that Edmodo is entirely free, offers a simple sign-up process for
membership, supports multiple languages, has an interface that is
similar to SNSs in terms of use, and allows students, and teachers to
easily register to the system are a few of the factors that have
contributed to its rapid development (Fauzi, 2017; Qaddumi, 2021).
Figure (1) shows a screen shot from the Edmodo website.
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Designed by teachers, for teachers .

Edmodo was founded by educators looking to

brim g the classroom into the 21st century. The user
experience for teachers, students, and parents is at
the forefront of every decision we make and
project we build.

The best place to find your next lesson
With ower 650 million resources shared on
Edmodo already, you can find your next lesson
plan in minutes, Or, caonnect with educators and
curriculum writers to build your professional

Figure 1. Screen shot from Edmodo website

Figure 1. Screen picture from Edmodo website

Edmodo allows using the power of social media in educational
environment. It provides a safe environment for both students and
teachers in regards to collaboration, feedback, personalized learning,
and numerous other connected aspects. For students, it offers
independence of both place and time and permits the exchange of
information. Additionally, incorporating technology into the classroom
may improve the effectiveness, interest, and engagement of both
teaching and learning. Different online devices are available for
teachers to utilize to develop their courses and maintain their students
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more motivated. When teachers incorporate technology in the
classroom, students are more engaged with the material being covered
(Savvidis, 2016; Gomez, 2014 and Boricha, 2019).

Moreover, technology-based instruction leads to major changes
in the students' attitudes (Tomar, 2016). As a result, in the
contemporary world, students at various colleges and universities must
be more responsive and utilize their technological tools in the learning
process. In addition, numerous research (e.g., Fauzi, 2017; Ma' azi &
Janfeshan, 2018; Miftah, 2018; Purnawarman et al., 2016) argue that
Edmodo has a good effect on student communication when learning
languages, including English. Teachers can encourage their students to
complete their own class assignments using Edmodo. The students'
extensive usage of their own smartphones and laptops outside of the
classroom can be beneficial for them.

According to Almekhlafi (2006), students' favorable attitudes
toward technology and readiness to continue using it to improve the
English language in other circumstances in the future are both affected
by the perceived advantages of utilizing computers and mobile phones
in language learning.

1.1. The Problem and Significance of the study

Mobile phones and laptops are crucial teaching tools for students
and teachers whose educational institutions don't have internet
connection. Irag's educational system is one example. The students can
use their mobile and computer devices to access the internet from far
farther locations whenever they want. Edmodo is a free social platform
that provides teachers and students with a secure environment to
connect and collaborate, share educational content and digital
applications, as well as homework, grades and discussions. Through
using Edmodo leads to increase students' interaction and
communication with each other and their communication to solve
problems. Helps students complete their assignments, especially absent
students, where the assignment is on the platform, as well as the
calendar, which helps to organize ideas and study dates to increase
language proficiency. The importance of this study lies in its
contribution to our understanding of how to enhance students' learning
in lraq using computers and mobile devices according to utilizing
Edmodo as as an implement of learning English language. It shows
how students' attitudes and motivations towards such technologies—as
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well as how they use them—play a vital role in their diffusion into
educational settings. Our ability to provide solutions depends on our
comprehension of their attitudes and the reasons of their avoidance.
Therefore, it's crucial to consider the viewpoints and expectations of
these committed technology users. This educational tool was applied in
Irag at the time of (Covid-19) to all Iragi universities in the post-
graduate stage, thus the researcher conveys a clear understanding of
what Iragi students attitudes about utilizing Edmodo as an implement
of learning English language.

1.2.  Aims of the Study

The aims of this present study are:

1. To investigate the attitudes of Iragi non specialist EFL post-
graduate students about Edmodo and their utilizing for
learning the English language.

2. To investigate the influence of gender (male and female) and
major (scientific and humanitarian departments) of non-
specialist EFL post-graduate students on utilizing Edmodo as
an implement of learning language .

1.3. Research Questions
This study attempts to to answer the following research
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guestions:

1. What attitudes do Iragi non specialist EFL post-graduate
students have about utilizing Edmodo as an implement of
learning language?

2. Is there a statistically significant difference between
(scientific department and humanitarian department) Iraqi
non specialist EFL post-graduate students’ attitudes on
utilizing Edmodo as an implement of learning language?

3. Is there a statistically significant difference between ( the
male and the female) Iragi non specialist EFL students’
attitudes on utilizing Edmodo as an implement of learning
language?

2. Literature review

2.1 Technology in EFL Education

Language learning is critical in the process of students acquiring

foreign /second language knowledge in higher education. It is the role
of teachers to produce high-quality instruction and, in this high-tech
era, they must integrate the offline and online classrooms. Technology
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not only offers useful context in which to learn and practice, but it also
provides a variety of learning resources, particularly for language
learning. Students can choose websites and applications to supplement
their learning (Haerazi et al., 2020; Algahtani, 2019).

Technological utilization has been demonstrated to influence the
acquisition of second and foreign languages (Almekhlafi, 2006; Ambu-
Saidi, 2010; Awad and Alkaraki, 2013; and Kitchakarn, 2015 ).
Students who receive feedback from their teachers online, whether it be
explicit or implicit, are more likely to focus on their language abilities
and correct their errors (Ambu-Saidi, 2010).

As a consequence, Edmodo has emerged as one of the most
widely used technical instructional tools available online. Only teachers
may create and manage accounts, making it significantly more private
and secure for a learning environment. Thus, Boricha ( 2019) indicates
that any electronic device with an internet connection can access this
online learning platform. Making a communication subject or learning
schedule, creating class polls, keeping and sending teaching materials,
and setting up a small group discussion are all simple tasks that
teachers may easily perform (Wibowo, 2019).Edmodo includes unique
features that help educational activity. The resources in this online
learning tool are arranged in accordance with what teachers and
students require. Figure (2) shows the Edmodo features.

Edmodo Featu res

v Discussion and Collaboration
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Figure 2. The Edmodo features in Education
According to Fryer (2016),To safely log in as a teacher or
student, the first requirement is to create an account, set passwords, and
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create a group code. It is incredibly simple to make a group, take a
quiz, and upload homework assignments and grades. Posting notes,
assignments, quizzes, and posts are all features of Edmodo. For
maintaining cumulative grades, Edmodo may construct a grade book.
The new features of the page may be expanded by the learners by
clicking on one of these great features. Another feature is "assignment,”
which offers due dates for tasks, and students can submit in their
assignment to their teacher by attached files. Through Edmodo,
Students can also share assignments with one another and learn from
each other in this way. As a result, second language learners become
more motivated and develop a sense of identity (Nicholas, Rossiter,
and Abbot, 2011; Behroozian and Sadeghoghli, 2017). Teachers also
assist students in having access to various learning resources outside of
the classroom as well as within. They put the student at the center of
the learning process (Behroozian and Sadeghoghli, 2017).

Both students and teachers benefit from using technology in the
classroom to facilitate learning and teaching. According to certain
research studies (Sanchez and Aleman, 2011 ; Yang, 2017), using
technology in the classroom effectively can enhance instruction at
higher education institutions. Due to the advances and opportunities for
engagement it provides for both students and instructors, technology
has become "an intrinsic aspect of education" (Karakaya, 2010,p.15).
However, efficiently integrating technology into the classroom is
considerably more complicated than simply supplying computers and
obtaining an Internet connection (Tondeur, Cooper & Newhouse, 2010;
Sreedhar & Amos, 2016).

2.2 Edmodo and Online Learning in EFL Education

Web technologies have shown to be an essential component of
the learning process. Teachers and students employ a variety of
applications to provide a dynamic learning environment while also
improving engagement, feedback, and interaction.

Also, Ursavas& Reisoglu( 2017) mentions that E-learning is also
known as online learning, web-based learning, global learning, and
learning using ICT. It is accurately defined as learning that takes place
online and through electronic tools (YYang, 2017). The core insight is
that the internet helps, empowers, and enriches the learning process.
Online learning, according to Mokhtar & Dzakiria (2015).), is an open
and distant learning environment that employs pedagogical approaches

(9)
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and web-based technology to support learning and knowledge
development via meaningful action, communication and interaction.
This kind of learning is divided into three categories: entirely web-
based, blended or hybrid, and traditional courses with web-based
supplements ( Behroozian, etal., 2017).). Fully web-based courses are
delivered fully online, with no face-to-face interaction, with all
components of the course delivered in an online learning setting.
Hybrid courses include both web-based and classroom lessons, with
varied amounts of time provided to each depending mostly on nature of
the lesson and the teacher's discretion. The final programming model
utilizes advantage of internet technologies to deliver additional
information for regular classroom instruction ( Evans, 2008). The link
between e-learning, distance learning, and face-to-face learning may be
seen as a hierarchy of learning methodologies depending on time and
learning contexts ( see Figure 3).

-
Mobile Learmang

T sxzye- Electromc Leartung
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Figure 3. Hierarchy of learning methodologies

Edmodo is one of the most recent tools for learning foreign
languages. It is an online platform that allows students and teachers to
exchange educational apps and content, collaborate and cooperate, and
access notifications, grades, assignments, and group discussion
(Manowong, 2016). The emphasis of learning has frequently shifted
from teacher-centered to student-centered. This affects how learning is
implemented in courses when the teacher is not the exclusive source of
information. The advancement of technology, particularly in the field
of the internet, has enabled the development of more communicative
and collaborative learning. Furthermore, education will be more
student-centered and innovative if it is supported by a technologically
enhanced learning environment (Gunduz & Ozcan, 2017). As a result,
using a learning platform like Edmodo is beneficial, not just to make
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language learning more pleasurable, but also to include qualities like
cooperation, creativity, and interaction into language learning.

2.2.1 Usefulness

Edmodo offers a wide range of benefits to its users. According
to Kumelashvili (2016), the biggest challenge for a teacher is to
accommodate all of the different demands of students in a classroom.
By allowing teachers to share assignments online and help distinguish
it, Edmodo appears to address this issue. Differentiating the
assignments allows students to learn more successfully, and teachers
may take account of their development through quizzes, assessments,
and polls. Teachers can utilize the Edmodo polling feature to choose
which skills—reading, writing, listening, or speaking—should be
emphasized(Yunkul & Cankaya, 2017). This knowledge enables
homework assignments to be planned with students' needs in mind.
Edmodo helps students feel more valued and significant by enhancing
their sense of community. According to Yunkul & Cankaya (2017),
students connect their interests, coursework, and life experiences which
help them better comprehend the objectives of each task and the
course's ultimate goal. This knowledge seems to make the learning
process more successful.

Edmodo, in contrast to other social media communities,
primarily focuses on assisting teachers, educators, and students in
managing their own website working strategies. Most teachers find
Edmodo to be beneficial and interesting for outside activities that
support student learning regardless of time or space limitations
(Manowong, 2016). Also, Edmodo applications in various versions
may be downloaded for smart phones, tablets, and other handheld
devices. This increases the chances of getting access to a virtual
classroom, which improves learning results for students in the learning
network (Nicholas, Rossiter, and Abbot, 2011) . The teachers utilize
Edmodo to generate a motivating environment where encouraging
individuals push students just sufficient to enable them to study on their
own. According to Kumelashvili (2016), using this app encourages
students to space out their assignments more closely. Additionally,
Edmodo enables users to post comments and discuss their thoughts and
experiences with the activities and resources.

As well as with making task differentiation easier, Edmodo
also allows the attachment of a wide range of file types, such Word

Sl e s Xy s
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doc, MP3, PPT, gif, PDF, Excel, and JPEG. Users may embed flash
objects like Google forms, games, YouTube movies, and a lot more as
share website connections ( Tomar, 2016; Hasanah, et.al ,2021).
According to Ursavas and Reisoglu (2017), the video generally
provides essential information about other languages and aids in
listening practice. Each file might be accompanied by valuable links to
assignments or notes (online dictionaries, forums, etc.). Testing
materials are especially useful since this platform allows teachers to
develop quizzes, examine the results, and assess if the learning
objectives have been met. The analysis enables a tutor to make suitable
modifications to the program, activity categories, and so on. Evidently,
Edmodo makes the learning environment more adaptable and flexible
to the demands of students. Edmodo student activity can be monitored
(Tomar, 2016). It means that teachers may look at how much time
students spend on the learning process, how frequently they visit the
platform, what they are interested in, and what comments or questions
they submit. Tutors may monitor students' productivity and identify
which activities are the most interesting and efficient (Maazi&
Janfeshan , 2018; Asib, 2019).).This application is completely free to
use. The site is advantageous because administrators may send links,
notifications, notes, and polls to the college, class, and teachers. Events
and reminders may be added to a calendar that both teachers and
students can access (Maazi& Janfeshan , 2018). Edmodo is an
application which has been designed for Windows, 10S, and Android
that can be simply downloaded from the Apple or Google store. It
promotes the mobility of the learning process by permitting students
and teachers to engage in activities regardless of location.
2.2.2 Characteristics
As claimed by Fryer (2016, p. 118), the following Characteristics
are considered important.
1. Learning is Learner-Centered Orientation
2. Type of Learning is synchronous or asynchronous
3. Chat: Enables students to communicate more frequently and
more effectively, which expands opportunities to enhance their
self-esteem and motivation.
4. Unlimited access to course resources, including videos, photos,
assignments, and tests

ALY pokald L5V Aol Almo
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5. Promotes language proficiency in reading, writing, spelling,
grammar, sharing, vocabulary, and listening

6. Supports introverted students who have difficulties
communicating with classmates and teachers in fact.

7. Online conversations provide students “time to reflect on the
acquired concepts and the thoughts of other students because
Immediate reaction is not expected as in face-to-face classroom
debates."  ( Abedalaziz, etal. , 2013, p.204)

2.3 Attitude

An attitude, according to Banaji and Heiphetz (2010), is a

set of behavioral, emotions, and beliefs toward a particular item,
person, object, or event. This tendency, which is the outcome of
education, practice, and social interaction, can be beneficial or harmful.
Ajzen (2002) defined attitude components as cognitive, affective, and
behavioral. Also, Ajzen (2002) verified that a range of elements,
including the nature of feelings, the strength of beliefs, and contextual
circumstances, impact or predict attitudes. As a result, an attitude is not
a fixed thing that changes depending on the environment and
experience. According to Shahsavar and Tan (2012), students' attitudes
about a language play a critical role in shaping predictors of success in
learning a foreign language. Numerous studies have demonstrated the
significance of students' attitudes in the usage of social networking
sites and applications for online language learning (e.g., Janfeshan &
Janfeshan 2021; Ngo & Ngadiman, 2019; Manowong, 2016; and
Safdari, 2021). These studies' results indicated that language learners
had positive views of the use of online social networks for language
learning.

3. Methodology

3.1. Participants

The participants of the present research were (80) lIragi post
graduate (Master) non specialist EFL students in AL-Mustansirya
university, college of Education, Scientific departments and
humanitarian departments , between the ages of 22 and 34 during the
academic year 2020 / 2021. Out of the (80) participants of the study,
(37) were male students and (43) were female students. The Iragi post
graduate (Master) non specialist EFL students were study English
language (headway Academic skills level 2) by two semesters in a one-

Sl e s Xy s
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year that involve the utilizing Edmodo as an implement of learning
language. (See table 1).
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Table (1) distribution of subjects by gender and major

Major Scientific Humanitarian | Total
departments | departments
male 20 17 37
Gender | female 24 19 43
Total 44 36 80

3.2. Instruments

In present study, the instrument used to collect data was
guestionnaire that consisted of (40) items. Based on the literature
review, some studies that examine education technology in the EFL
field, the researcher's own experience in the university field of teaching
English as a second or foreign language, and the opinions of some
teachers on using Edmodo as an implement of language learning, this
questionnaire was developed by the researcher herself to be suitable for
Iragi students.

In the current study, the researcher used a questionnaire as an
instrument to gather information. This questionnaire is divided into two
parts. The first part consists of issues regarding the participant's
personal information. The second part consists of 40 items based on the
Barkatsas (2005) and Ambu-Saidi (2010) guestionnaires that were used
for this study.

The participants were asked to reply to items designed to assess
their attitudes toward utilizing Edmodo as an implement of language
learning, using a five-point Likert scale ranging from 1 to 5.
(completely agree, agree, Neutral, not really disagree, completely
disagree). Each item received a score ranging from 1 to 5. This
questionnaire has five domains: questions 1-10 of Edmodo Technology
Confidence (ETC), 11-20 of Attitude to Learning Linguistics with
Edmodo Technology (AET), 21-25 of Linguistics Confidence (LC),
26-34 of Behavioral Engagement (BE), and 34-40 of Developing
Language Skills (LS).

3.2.1 Validity and Reliability

In order to ascertain face validity of the questionnaire, the
items of the questionnaire were exposed to a jury of experts for
evaluation. The jurors are asked to check whether the questionnaire
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items are suitable, partially suitable or not and asked to modify, add, or
change anything they do not find appropriate in the questionnaire. The
percentage of agreement of the jury members upon the questionnaire
was (90%).

According to Taherdoost (2016), a test must be reliable in order
to be valid. The consistency of a measuring instrument's parts is
referred to as its reliability. As a result, in order to ensure that the data
gathered for answering the research questions was interpretable, a
reliability score for the research instrument used in this study was
obtained. Cronbach's Alpha was used to evaluate the questionnaire's
test reliability. The dependability of the research instrument, which had
(40) items, was (0.95), indicating high reliability.

3.2.2 Data Analysis

The Statistical Package for Social Sciences (SPSS) Program was
used to computer-code the responses to the questionnaires were
collected. Descriptive statistics, such as frequencies and percentages on
the participants’ characteristics like age and gender, were initially
generated from the data through analysis. The Independent Samples t-
Test was used to determine whether there was any gender- or major
(specialization Level Differences) differences in the student ' attitudes
toward utilizing Edmodo as an implement of learning language. In this
study, the significance level was set at P<0.05. Table (2) shows the
standards for interpreting the results.
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Table (2): Standards for Interpreting the Results

Degree of | completely | Agree | Neutral Not completely
Agreement | agree really Disagree
disagree
Mean 5-4.20 419- | 339-260 | 2.59- 1.79-1
3.40 1.80

4. Research Findings and Discussion
4.1. Question One
e What attitudes do Iraqi non specialist EFL post-graduate
students have about utilizing Edmodo as an implement of
learning language?
The primary goal of this study was to investigate the
attitudes of Iraqi non specialist EFL post-graduate university students
regarding utilizing Edmodo as an implement of learning language. The
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analysis of survey questionnaire answers allowed for a description of
their attitudes toward employing (Edmodo) technology in English
language instruction. The mean and standard deviation of the five
domains of students' attitudes toward (Edmodo) technology are shown
in Table (3) below. Also, this table presents rank ordering of the
domains according to their attitudes toward Edmodo technology.
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Table ( 3): Summary of Descriptive Statistics of the students'

sample on the five domain

Domain Mean | Std. level of | Rank
Deviation | Agreement

Edmodo Technology | 3.78 0.61 Agree 5

Confidence (ETC)

Learning Linguistics | 4.05 0.62 Agree 3

with Edmodo

Technology (LLET)

Linguistics Confidence 3.84 0.58 Agree 4

(LC)

Behavioral Engagement | 4.22 0.65 Completely 1

(BE) Agree

Developing Language | 4.11 0.77 Agree 2

Skills

(DLYS)

Overall 4.00 0.62 Agree

N=80

According to Table (3) above, the questionnaire responses of the
participants were expressed as a mean score to the forty statements that
were classified into five domains. The Edmodo Technology
Confidence domain came in last with a mean of (3.78) out of (5),
whereas the Behavioral Engagement domain came in first with a mean
of (4.22). Following is an analysis of Iragi non specialist EFL post-
graduate students' attitudes connected with each domain.

4.1.1. The Behavioural Engagement (BE)

Non-specialist EFL post-graduate students in Iraq were
asked to reply to nine items concerning their attitudes about behavioral
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involvement. The statements and student replies are listed in
descending order in Table (4) below.

Sl e s Xy s

Table (4): Summary of Descriptive Statistics and the Statements
of the Behavioral Engagement

N| The Disagr | Neutr | agr | Mea | SD | level of | Ran
Behavioral ee al ee | n Agreem | k
Engagement | % % % ent
Perception
Scale

171f 1 make|1l2 1.2 97.6 1451 | 0.5 | complet |1
mistakes, I 9 Jely
work until 1 Agree
have
corrected
them.

2|1 attempt to|0.6 2.5 96.9 | 4.45 | 0.5 | complet |2
respond to the 8 |ely
teacher's Agree
guestion.

3| Iflamunable | 1.2 2.5 96.3 14.43 | 0.6 | complet |3
to complete a 1 Jely
task, I try out Agree
different
ideas

4 |1 concentrate | 1.9 8.7 89.513.71 | 0.7 | Agree 8
hard in 2
linguistic
courses

5| I know how to | 7.5 10.6 [81.9|3.41 | 0.8 | Agree 9
use Edmodo 7
effectively.

6|1 like to read | 8.7 13 783 | 4 0.9 | Agree 6
what my 3
classmates
write on
Edmodo.

7 | On Edmodo, I | 15.5 8.1 76.4 | 3.87 | 1.0 | Agree 7

(¢v)
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receive 8
feedback on
my
work/assignm
ents.
8 | When | need | 14.9 155 |69.6 |4.27 | 1.0 | complet |4
help using 5 Jely
Edmodo, I Agree

can  contact
my teacher at
any moment.

9|1 am capable | 26.1 149 |59 [4.08 |1.2 | Agree 5
of  learning 8
any computer
applications
required for
the course.

Average (82 %). 4.22 | 0.6 | Agree

According to Table (4), the average mean of the student's
behavioral engagement attitudes scale was (4.22) with a percentage
(82%). According to the results in the table above, the means of the
items related with the behavioral engagement dimension ranged
between (4.51) and (3.41). The statement (If | make mistakes, | work
until 1 correct them) received the highest rating, while the statement (I
can master any computer programs needed for the course) received the
lowest rating. Also, this table presents rank ordering of the statements
according to their highest attitudes toward (BE).

4.1.2. Developing Language Skills (DLS)

The means and standard deviations of the six statements relevant
to the attitudes of Iraqi non specialist EFL post-graduate students about
Edmodo and perceptions of developing language skills (DLS) were
computed. Table (5) shows the statements and responses of the
participants.

| Table (5): Summary of Descriptive Statistics Descriptive |
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Statistics and the Statements of Developing Language Skills

N

Developi
ng
Languag
e Skills
(LS)

Disagr
ee

Neutr
al

Agre
e

%

%

%

Mea
n

SD

Level of
Agreeme
nt

Ran

Edmodo
helps me
improve
my
vocabula
ry

4.9

8.7

86.3

4.21

complete
ly Agree

Edmodo
helps me
improve
my
reading
skill

7.5

6.8

85.7

4.15

agree

Edmodo
assists

me in
enhancin
g my
English.

9.9

8.1

82

4.13

agree

Edmodo
assists

me in
enhancin
g e my
writing
skill.

4.3

3.1

92.6

4.35

complete
ly Agree

Edmodo
assists

me in
Improvin
g my

3.7

9.3

86.9

4.25

complete
ly Agree
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grammar
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6 | Edmodo |32.9 29.2 379 |3.14 |1.1 | Neutral |6
assists 5
me in
improvin
g my
speaking
skill.

Average |81,97% 4,11 | 0.7 |agree
7

Given the results in Table (5) above, it can be claimed that
the students (completely agree) that Edmodo assists them enhance their
writing skills (M= 4.35), grammar (M= 4.25), and vocabulary (M=
4.21). They also (Agree) that Edmodo assists them enhance their
reading skills (M = 4.15) and their English in general (M = 4.13). As
seen in Table (5) above, they were also (neutral) regarding the last
statement (M=3.12). Furthermore, the average mean of the student's
Developing Language Skills attitudes scale was (4.11) with a
percentage (81,97%). Also, this table presents rank ordering of the
items according to their strongly attitudes toward Developing
Language Skills.

4.1.3. Learning Linguistics with Edmodo Technology (LLET)

Non-specialist EFL post-graduate students in Irag were asked to

reply to ten items concerning their attitudes about Learning Linguistics

with Edmodo Technology . The statements and student replies are
listed in descending order in Table (6) below.

Table (6): Descriptive Statistics and Learning Linguistics Statements
Utilizing Edmodo Technology (LLET)

N | Learning | Disagre | Neutr | Agre | Mea | SD | Degree of | Ran
Linguistics | e al e n Agreeme |k
with % % % nt
Edmodo
Technolog
y (LLET)

1 | Edmodo 2.5 3.7 93.8 443 |0.6 | Complete |1
enables 9 ly

(i'l"k )
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me to go Agree
back and
check

what |
have read.

2 | The use of | 9.3 13 77.7 1392 |0.9 | Agree 5
Edmodo 0
motivates
me.

3 | Learning |14.9 10.6 745 |3.85 |1.0 | Agree 6
the course 6
using

Edmodo is
enjoyable.

4 |1 enjoy | 18 16.1 65.9 |3.66 |1.0 | Agree 9
utilizing 7
computers
to learn
the course.

5 | Edmodo is | 9.9 6.2 83.8 |4.05 [ 0.9 | Agree 3
easy to use 4

6 | Edmodo is | 7.5 4.3 88.2 |4.15 | 0.9 | Agree 2
useful. 0

7 | When 1199 7.5 82.8 |4.03 |0.9 | Agree 4
complete 4
activities
on
Edmodo, |
get a sense
of
satisfactio
n

8 | When 19.9 12.4 67.7 |3.61 |1.1 | Agree 8
computers 1
are used,
the lesson
becomes
more

engaging.

9 | Edmodo 13 9.3 77.7 |3.83 |09 | Agree 7
and 2

( i'W)
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computers
assist me
in learning
the

course mo
re

effectively.
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|

The use of | 73.9 10.6 156 [2.09 |10 | Disagree |10
0 | Edmodo is 7
a waste of
time.

Average 74.2 % 4.05 | 0.6 | Agree
2

According to Table (6),the average mean of students' attitudes on
the Learning Linguistics with Edmodo Technology (LLET) scale was
(4.05) with a percentage (74.2%). The students completely agreed that
Edmodo allows them to go back and double-check what they've read
(M= 4.43). They agreed that utilizing computers to learn the course is
good (M= 3.66), and that learning the course through Edmodo is
enjoyable (M= 3.85). Similarly, they agreed that Edmodo and laptops
assist students in comprehending the course better (M= 3.83), that
doing tasks on Edmodo gives them a sense of satisfaction (M= 4.03),
and that utilizing computers makes the course more engaging (M=
3.61). They also agreed that Edmodo is simple to use (M= 4.05),
however they disagreed with the statement that using Edmodo is a
waste of time (M= 2.09).

4.1.4. Linguistics Confidence (LC)

The means and standard deviations of the five statements
referring to the students' attitudes of Iragi non specialist EFL post-
graduate about Edmodo and perceptions of developing language skills
(DLS) were computed. Table (7) shows the statements and answers of
the participants.

Table (7): Summary of Descriptive Statistics Descriptive Statistics
and the Statements of Linguistics Confidence.

N | Linguistics | Disagr | Neutr | Agr | Mea | SD |level of | Ran
Confidence | ee al ee n Agreeme | k
Perception | % % % nt
Scale

(i'l/\ )




1|For your|11.2 12.4 3.88 | 0.9 | Agree 3
efforts in 5
linguistics
classes, you
are
rewarded.
2 |1 feel | 2.5 155 |62 3.97 | 0.6 | Agree 2
comfortabl 8
e  taking
linguistic
Courses.
31In 10.6 19.3 |70.1 |3.79 |0.8 | Agree 4
linguistics 8
courses, |
do well.
411 3.1 6.2 90.7 |4.25 | 0.7 | Strongly |1
know I can 1 | Agree
do well in
the course.
5/1 know 1]124 242 634 |3.66 | 0.9 | Agree 5
can handle 2
difficulties
in
linguistic
COUTSES.
Average 771.4% 3.84 | 0.5 | Agree
8

Based on the findings shown in the table (7) above, the
average mean of the students' attitudes on the Linguistics Confidence
(LC) scale was (3.84) with a percentage (77.4%). The means for the
five items connected to the linguistics confidence were between (4.25)
and (3.66). The statement: "I can acquire good outcomes in the course"
received the highest grade, and the statement: " | know | can handle
difficulties in linguistic courses" received the lowest grade .

4.1.5. Edmodo Technology Confidence (ETC)
Non-specialist EFL post-graduate students in Iraq were asked to
respond to ten items on their attitudes about Edmodo Technology

(£19)
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Confidence. Table (8) shows the statements and student responses in
decreasing order.
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Table (8): summary of Descriptive Statistics and the Statements of
the Edmodo Technology Confidence

N | Edmodo | Disagr | Neutr | Agre | Mea | SD | Degree Ran
Technolo |ee al e n of k
qQy % % % Agreeme
Confiden nt
ce
Perceptio
n Scale

1 |1 learned |8.7 4.3 86.9 [4.21 | 0.9 | complete |1
to use 0 |lyAgree
Edmodo
quickly

2 |1 can use | 14.3 5 80.8 | 4.02 | 0.9 | Agree 2
Edmodo 9
successful
ly every
time

3 |Edmodo |124 13.7 |73.9 |3.81 [0.9 | Agree 6
meets my 6
needs.

4 |lamgood |21.1 13.7 652 |3.64 |1.1 | Agree 7
at using 3
computer
S.

5 |1 am|12.4 6.8 80.8 | 3.96 | 0.9 | Agree 3
satisfied 8
with
Edmodo

6|1 am a|l1ll2 124 | 76.4 |3.88 | 0.9 | Agree 4
high-level 1
user  of
Edmodo

711 feel | 1.06 124 |77 3.84 | 0.9 | Agree 5
comforta 3
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ble using

Edmodo.
8 | It is|29.2 14.3 56.5 |3.48 | 1.3 | Agree 8
easier for 5
me to use
Edmodo
to write
my
assignme
nts than
using
paper
and pen.

9 |1 can | 50.3 21.7 28 2.74 | 1.1 | Neutral |9
resolve a 6
wide

range of
computer
difficultie
S

I'm not|83.9 5.6 10.5 [1.98 | 0.9 | Disagree | 10
0 |very good 8
at

utilizing
Edmodo.

|

Average |72.2% 3.78 | 0.6 | Agree
1

As shown in Table (8) above, the average mean of the students
on the technological confidence perception scale was (M=3.78) with a
percentage (72.2%). According to the table data, the students
completely agreed that they learnt to use Edmodo rapidly (M=4.21).
They agreed that Edmodo could be used effectively every time (M=
4.02) and that they were satisfied with Edmodo (M= 3.96).
Additionally, they agreed that they were increased Edmodo users
level (M= 3.88), that they felt at confidence using Edmodo (M= 3.84),
and that Edmodo fulfilled their needs (M= 3.81). They also agreed that
they were proficient at utilizing computers (M= 3.64), and that using
Edmodo to prepare their assignments was easier than using paper and
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pen (M= 3.48). They disagreed that they were not good at utilizing
Edmodo (M= 0.98), but they were neutral about the items that they can
resolve a lot of computer problems (M= 2.74).
4.2. Question Two
e Is there a statistically significant difference between (
scientific department and humanitarian department)
Iragi non specialist EFL post-graduate students’
attitudes on utilizing Edmodo as an implement of
learning language?

The second question of this research was to determine if post-
graduate non-specialist EFL students from Iraq had different attitudes
regarding utilizing Edmodo as an implement of language learning
depending on their Major ( level of specialization in the scientific and
humanitarian disciplines) . The Independent Samples t- Test was
calculated to provide an answer and the results are displayed in Table
(9) below:

ALY pokald L5V Aol Almo

Table (9) : The Independent Samples ( t- Test) with major

Domain | Major Mean | Std. T T
Deviation | Calculated | Tabulated
ETC humanitarian | 3.51 |0.63 1.777
departments
Scientific 3.70 |0.50
departments
DLS humanitarian |3.70 |0.64 2.197
departments 1.698
Scientific 3.95 |0.49
departments
LC humanitarian | 3.82 | 0.56 3.925
departments
Scientific 4.23 ]0.61
departments
BE humanitarian |4.02 |0.55 2.716
departments
Scientific 429 10.49
departments
LLET |humanitarian |4.08 |0.72 1.979
departments

(i\/\‘ )




2 B! 1 LT Ol y 1 M Sl

Lt e A5 .a.p.
Ao | S 2y 5lou Y 1 31 D ppnasiial| Sl e 5-8-p

Table (9) : The Independent Samples ( t- Test) with major

Domain | Major Mean | Std. T T
Deviation | Calculated | Tabulated
Scientific 3.94 |0.85
departments
Overall | humanitarian | 3.83 |0.54 2.086
departments
Scientific 4.02 10.47
departments

N humanitarian= 36
N Scientific =44

According to Table (9) above, students in the humanitarian
departments had an average mean attitude toward utilizing Edmodo as
a as an implement of language learning of (M=3.83), whereas students
in the scientific departments had an average mean attitude of (M=4.02).
A T-test was used to compare the mean scores of the students in the
scientific and humanitarian departments. This study indicated a T- test
of (2.08), which showing a significant difference between the two
groups at the (0.05 ) level of significance and a degree of freedom (78
). The findings clearly show that students in the scientific departments
had a more positive attitude toward utilizing Edmodo as a learning tool
than students in the humanitarian departments. In other words, the
higher degree of learning will be more positive of the attitude.

4.2. Question Three
e Is there a statistically significant difference between (the
male and the female) Iraqi non specialist EFL students’
attitudes on utilizing Edmodo as an implement of
learning language?

The third research question of this study aimed to determine if
students' attitudes toward utilizing Edmodo as an implement of
language learning differed by gender. The Independent Samples ( t -
Test ) was used to respond to this question, as indicated in Table (10)
below.:

Std. T T
Domain | Gender Mean | Deviation | Calculated | Tabulated
ETC Male 3.69 068 1.045
Female 3.54 0.59
DLS Male 3.88 0.57 1.876
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Std. T T
Domain | Gender Mean | Deviation | Calculated | Tabulated
Female 3.75 0.62
LC Male 4.29 0.53 3.057 1.698
Female 3.87 0.59
BE Male 4.35 0.41 2.302
Female 4.05 0.56
LLET | Male 3.76 0.79 1.814
Female 4.08 0.74
Overall | Male 3.99 0.49 1.114
Female 3.86 0.54
N Male = 37 / N Female=43

As according Table (10), the average mean of male
students' attitudes toward utilizing Edmodo as an implement of
language learning was (M= 3.99), compared to(M= 3.86) for their
female counterparts. A T-test was applied to compare the average test
results of the male and female participants. The T- calculated for this
study was (1.114) where the T-tabulated was (1.698) at a degree of
freedom (78 ) . This indicates that the two samples' differences were
not statistically significant at ( P > 0.05) . The outcomes definitely
show that male and female students had the same attitudes toward
utilizing Edmodo as an implement of language learning.

5.  Conclusion
In light of the current investigation, the researcher has
come to the following conclusions:

1. The current study investigated Iragi non-specialist EFL post-
graduate students' attitudes of Edmodo and their use of it for
English language learning. According to the findings of this
research, students' attitudes toward utilizing Edmodo as a
platform for language learning were favorably positive, all in
medium level. According to the rank order of the, this study
showed that the Behavioral Engagement , Developing Language
Skills and Learning Linguistics with Edmodo Technology had
the highest mean averages among the five attitude scale
components.

2. There was a statistically significant difference between the
attitudes of the scientific department students and the
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humanitarian department students regarding utilizing Edmodo as
a platform for language learning. In contrast, there was no
statistically significant difference in the attitudes of male and
female students regarding utilizing Edmodo.

3. Students are able to participate actively in their education
because they see Edmodo as being easily accessible, quick to
use, and enjoyable. The use of Edmodo in university-level
English learning can enhance language learning skills. Because it
iIs a worldwide education network that enables students to
communicate and work together to achieve their best learning
potential, Edmodo is regarded as an effective online learning tool
for studying English ( Enriquez, 2014; Gomez, 2014; Kongchan,
2013; McClain et.al, 2015;Addison, 2011; Al-Kathiri, 2015; Al-
Said, 2015; Olson, 2014; Wallace, 2014).

4. Students benefit from Edmodo in a variety of ways. Edmodo's
learning benefits include improved student collaboration and
communication increased student learning motivation, increased
student engagement in learning, and improved student
performance and learning outcomes (Al-Kathiri, 2015; Al-Said,
2015; Enriquez, 2014; Gomez, 2014).

6. Pedagogical Implications and further study

The findings of this study suggest some pedagogical implications
and some future research directions. It would be a good idea if the
higher institutions authorities develop the teachers’ competency in the
use of technology in their classrooms in order to successfully integrate
the free tools such as Edmodo into their classes. Teachers should assist
their students by giving connections to relevant resources that students
may utilize to improve their language skills. Furthermore, teachers
should encourage their students how to find and integrate information
to support their assignments. The teachers should help their students by
including some links of reliable resources that the students can use to
develop their language skills. They should also get into the habit of
commenting on the students’ assignments on Edmodo because the
students like that and that will help them to edit their assignments.

Unlike traditional classrooms, Edmodo-based instruction allows
teachers to more easily monitor the teaching and learning process. This
finding may potentially have consequences for linguists. It is one of the
prospective areas of study tools in the language arena. Edmodo can be

Sl e s Xy s
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beneficial as an assessment tool for language testing specialists.
Because of the positive attitude of students toward this technology,
policymakers may construct infrastructure to improve education in
Iraq.

ALY pokald L5V Aol Almo

In terms of future research directions, it would be smart idea to
survey a larger sample of students and extend the scope of the study to
include additional private colleges in Irag. Future study should look at
the connection between students' attitudes on utilizing technology as a
learning aid and their academic performance. Future research should
look into the challenges of utilizing Edmodo. Future research should
examine the impact of other e-learning platforms and compare them to
the findings of this study.

References

Abedalaziz, N., Jamaluddin, S.and Leng, C.H. (2013).
Measuring Attitudes towards Computer and Internet Usage among
Postgraduate Students in Malaysia. The Turkish Online Journal of
Educational Technology, 12 (2), 200- 216.

Ajzen, 1. (2002). Perceived behavioral control, self-efficacy,
locus of control, and the theory of planned behavior. Journal of Applied
Social Psychology, 32(2), 665-683.

Almekhlafi, A. (2006). The Effect of Computer Assisted
Language Learning (CALL) on United Arab Emirates English as a
Foreign Language (EFL) School Students’ Achievement and Attitude.
Journal of Interactive Research, 17(2), 121-142.

Algahtani, A. S. (2019). The use of Edmodo: Its impact on
learning and students’ attitudes toward it. Journal of Information
Technology Education: Research, 18, 319-330.
https://doi.org/10.28945/4389

Ambu-Saidi, Sumaya. (2010). Student and Teacher Attitudes
towards the Use of Language Learning Technology (LLT) in a Tertiary
English Course in Oman. An M A thesis, The University of
Queensland. Australia.

Asib, Abdul dkk. (2019). EDMODO IN ENGLISH
LANGUAGE LEARNING: A REVIEW OF RECENT STUDIES.
Jurnal llmiah Kependidikan, 12 (2).

Awad, Ahmad and Alkaraki, Sulaiman. (2013). Attitudes of EFL
Students towards Using Computers in Learning English. English for
Specific Purposes World, 13 (37), 1-20.

(i\/"L )



8 1 Ll Lol 1 DM Slabou! Ay
AT A0S 3y o Y1 ART 5 - mcasiio] .

Barkatsas, A. (2005). A New Scale for Monitoring Students’
Attitudes to Learning Mathematics with Technology (MTAS).
Accessed on 15" August, 2019
from:https://www.researchgate.net/publication/278039116 A New_Sc
ale_for_Monitoring_Students' Attitudes_to_Learning_Mathematics wi
th_Technology MTAS

Behroozian, Raziyeh and Sadeghoghli, Hossein. ( 2017). A
Study of Students’ Attitudes toward Using Technology in Second
Language Learning. Journal of Applied Linguistics and Language
Research, 4 (8), 201 — 216.

Boricha, M. (2019). Top 10 Benefits of Technology in the
Classroom. Accessed on 3rd June, 2019 from:
https://www.techrrival.com/benefits-of-technology-in-the-classroom/.

Chen, H.R., and Huang, H.L. (2010). User Acceptance of Mobile
Knowledge Management Learning System: Design and Analysis.
Educational Technology & Society, 13(3), 70-77.

Cheong, D. (2010). The effects of practice teaching sessions in
Second Life on the change in pre-service teach-ers’ teaching efficacy.
Computers & Education, 55(2), 868-880.
https://doi.org/10.1016/j.compedu.2010.03.018

Colley, A., and Comber, C. (2003). Age and Gender Differences
in Computer Use and Attitudes among Secondary School Students:
What has Changed? Educational Research, 45(2), 155-165.

Evans, C. (2008). The effectiveness of m-learning in the form of
podcasting revision lectures in higher educa-tion. Computers &
Education, 50(2), 491-498.
https://doi.org/10.1016/j.compedu.2007.09.016

Fauzi, A. (2017). The effect of Edmodo on students’ writing skill
in recount text.International Journal of Pedagogy and Teacher
Education, 1(2), 73-79.

Fryer, L. (2016). Collaborative learning through Edmodo.
Teaching Geography, 41(3), 118-119.

Gomez, D. (2014). Edmodo as a Motivation and Inclusion Tool
in the Foreign Language Classroom. International Conference ICT for
Language Learning 7th Edition.

Hasanah, M., Halim, A., Safitri, R. ., & Yusrizal, Y. (2021). The
Effect of Edmodo-Based Flipped Classroom Learning Model on
Students’ Learning Outcomes on the Topic of Sound Waves. Jurnal

kssl*f‘" gsJ“: e Ao -e.f.i

(£VV)


https://www.researchgate.net/publication/278039116_A_New_Scale_for_Monitoring_Students'_Attitudes_to_Learning_Mathematics_with_Technology_MTAS
https://www.researchgate.net/publication/278039116_A_New_Scale_for_Monitoring_Students'_Attitudes_to_Learning_Mathematics_with_Technology_MTAS
https://www.researchgate.net/publication/278039116_A_New_Scale_for_Monitoring_Students'_Attitudes_to_Learning_Mathematics_with_Technology_MTAS
https://www.techrrival.com/benefits-of-technology-in-the-classroom/
https://doi.org/10.1016/j.compedu.2010.03.018

(Yz=og ) au!
Vory (Ja¥loesls)

Penelitian Pendidikan IPA, 7(Speciallssue), 180-186.
https://doi.org/10.29303/jppipa.v7iSpeciallssue.1061

Islahi, Fatima. (2019). Exploring Teacher Attitude towards
Information Technology with a Gender Perspective. Contemporary
Educational Technology,10 (1), 37-54.

Janfeshan, K., & Janfeshan, M. M. (2021). The effect of Otus
social educational network on English achievement and attitudes of
Iranian high school EFL learners, Cogent Arts & Humanities, 8:
Article1895464. https://DOI:10.1080/23311983.2021.1895464

Joko, & Septia Wulandari, G. (2018). The Development of
Learning management System Using Edmodo. IOP Conference Series:
Materials Science and Engineering, 336, 012046.
https://doi.org/10.1088/1757-899x/336/1/012046

Karakaya, Kadir. (2010). An Investigation of English Language
Teachers’ Attitudes toward Computer Technology and their Use of
Technology in Language Teaching. A Master thesis. Middle East
Technical University, Turkey.

Kitchakarn, O. (2015). EFL Learners’ Attitudes towards Using
Computers as a Learning Tool in Language Learning. The Turkish
Online Journal of Educational Technology, 14 (2), 52 - 58.

Maazi, H., & Janfeshan, K. (2018). The effect of Edmodo social
learning network on Iranian EFL learners writing skill. Cogent
Education, 5(1), 1-17. https://doi.org/10.1080/2331186x.2018.1536312

Ma’azi, H., & Janfeshan, K. (2018). The effect of Edmodo social
learning network on Iranian EFL learners writing skill, Cogent
Education, 5(1), https://DOI1:10.1080/2331186X.2018.1536312.

Manowong, S. (2016). Undergraduate students’ perceptions of
Edmodo as a

supplementary learning tool in an EFL classroom. Humanities,
Arts and Social Sciences Studies, 16(2), 137-162

Miftah, M. Z. (2018). Utilization of Edmodo as an online tool in
EFL writing class to increase students' writing ability. Register
Journal, 11(1), 37-58. doi:http://dx.doi.org/10.18326/rgt.v1i1.37-58

Mokhtar, F. A. (2018). Breaking barriers through Edmodo: A
qualitative approach on the perceptions of Uni-versity of Malaya
undergraduates. Online Learning, 22(1), 61-80.
https://doi.org/10.24059/0lj.v22i1.1026

ALY pokald L5V Aol Almo

(i\//\ )


https://doi.org/10.1088/1757-899x/336/1/012046
https://doi.org/10.1080/2331186x.2018.1536312
https://DOI:10.1080/2331186X.2018.1536312
http://dx.doi.org/10.18326/rgt.v1i1.37-58
https://doi.org/10.24059/olj.v22i1.1026

i cyS 1 Lt Sty O Sl x|
EWER BT RN S ET [ IR SON |

Mokhtar, F., & Dzakiria, H. (2015). Illuminating the potential of
Edmodo as an interactive virtual learning platform for English
language learning and teaching. Malaysian Journal of Distance
Education, 17(1), 83-98.

Nami, F. (2019). Exploring the effectiveness of online
synchronous learning management systems: The case of a Mater’s level
academic writing course. In M. Kruk (Ed.), Assessing the effectiveness
of virtual technologies in foreign and second language instruction
(168-190). Hershey: IGI Global.

Nicholas, B. J., Rossiter, M. J., and Abbott, M. L. (2011). The
Power of Story in the ESL Classroom. The Canadian Modern
Language Review, 67(2), 247-268.

Paker T., & Dogan, N. (2021). Using Edmodo as a social
platform to teach EFL Writing for Preparatory School Students.
Journal of Language Education and Research,7(1), 17-33.

Purnawarman, P., Susilawati, & Sundayana, W. (2016). The use
of Edmodo in teaching writing in a blended learning setting.
Indonesian Journal of Applied Linguistics, 5(2), 242-252.

Qaddumi, H.A. A study on the impact of using Edmodo on
students’ achievement in English language skills and retention. Educ
Inf Technol 26, 5591-5611 (2021). https://doi.org/10.1007/s10639-021-
10510-6

Rieger, B. (2009). Hungarian University Students’ Beliefs about
Language Learning: A Questionnaire Study. WoPaLP, 3, 97- 113.

Safdari, M. (2021). Contributions of Edmodo social learning
network to Iranian EFL learners’ writing accuracy. Computer Assisted
Language Learning Electronic Journal, 22(1). 343-361.

Sainz, M., and Saez, M. L. (2010). Gender Differences in
Computer Attitude and the Choice of Technology Related Occupations
in a Sample of Secondary Students in Spain. Computers & Education,
54(2), 578-587.

Sénchez, J. J. C., and Aleman, E. C. (2011). Teachers’ Opinion
Survey on the Use of ICT Tools to Support Attendance-based
Teaching. Computers and Education, 56 (3), 911-915.
https://doi.org/10.1016/j.compedu.2010.11.005.

Sawvidis, P. (2016). Top 6 Benefits of Using Technology in the
Classroom. Accessed on 3" June, 2019 from:

Sl e s Xy s

( iV‘l)


https://doi.org/10.1016/j.compedu.2010.11.005

(Yz=og ) au!
Vory (Ja¥loesls)

https://www.webanywhere.co.uk/blog/2016/02/top-6-benefits-
technology-classroom/

Sreedhar, S. & Amos, J. (2016). An Assessment of ICT
Integration in English Language Learning: A

Glimpse of Student’s Perspective in HEIL. ELT Voices-
International Journal for Teachers of English ,6 (1), 17 — 30.

Taherdoost, Hamed. (2016). Validity and Reliability of the
Research Instrument; How to Test the Validation of a
Questionnaire/Survey in a Research. International Journal of Academic
Research in Management (IJJARM), 5 (3), 28-36.

Teo, T., Fan, X. and Du, J. (2015). Technology Acceptance
among Pre-service Teachers: Does Gender Matter? Australasian
Journal of Educational Technology, 31(3), 235- 251.

Tomar, Ashu. (2016). Use of Technology in Language Learning.
ELT Voices- International Journal for Teachers of English, 6 (2), 9 —
15.

ALY pokald L5V Aol Almo

Tondeur, J., Cooper, M., & Newhouse, C. P. (2010). From ICT
Coordination to ICT Integration: A Longitudinal Case Study. Journal
of Computer Assisted Learning, 26(4), 296-306.

Ursavas, O., & Reisoglu, 1. (2017). The effects of cognitive style
on Edmodo users’ behaviour. The International Journal of Information
and Learning Technology, 34(1), 31-50. https://doi.org/10.1108/ijilt-
06-2016-0019.

Venkatesh, V., and Bala, H. (2008). Technology Acceptance
Model 3 and a Research Agenda on Interventions. Decision Sciences,
39, 273-315.

Wibowo, S. E. (2019). Edmodo: improving students' writing
skill. Journal of English Teaching and Applied Linguistics, 12(2), 231-
236-6.

Yang, S. (2017). A Study of Students’ Attitudes towards Using
ICT in a Social Constructivist Environment. Australasian Journal of
Educational Technology, 33 (5), 50 — 62.

Yunkul, E., & Cankaya, S. (2017). Students’ attitudes towards
Edmodo, a social learning network: A scale development study. The
Turkish  Online Journal of Distance Education, 18(2), 16-29.
https://doi.org/10.17718/tojde.306554

(A0


https://www.webanywhere.co.uk/blog/2016/02/top-6-benefits-technology-classroom/
https://www.webanywhere.co.uk/blog/2016/02/top-6-benefits-technology-classroom/

